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PREFACE

Early in the 1973 Fall Semester, a team of investigators, in-

cluding Drs. Victort H. Appel, Paul G. Liberty, H. Paul Kelley, Margaret

C. Berry, and student research assistants, was assembled in response to

President Stephen H. Spurr's request that a study be conducted of stu-

dent, faculty and administrator practices, experiences and attitudes

toward the undergraduate pass-fail option system of grading at The Uni-

versity of Texas at Austin. The study was intended to provide needed

data that would serve to aid various University decision-makers con-

sidering possible revisions in the system. This report is intended to

summarize the most -alient results of that investigation.

The investigators acknowledge with gratitude the contribution

of Don Marler, Pat Chew, Sandra Bruce, Carlos Laredo, and Walter Johnston

all of whom served as research assistants. In addition, we are appre-

ciative of Alan Beychok, Alan Gerger, and other members of the Student

Government Committee on Academic Affairs who gave helpful commentary on

the questionnaire and other aspects of the study. Finally, we express

appreciation to the dedicated and painstaking clerical services of Terry

Hall and Lynn Davis.

May, 1974
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H. P. K.
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BACKGROUND OF THE STUDY

As a necessary background for the study, this section specifies

the current policies about the optional pass-fail grading system at U. T.

Austin as stated in the enabling legislation. In addition, subsequent

implementation and proposed revisions of the system are outlined.

Enablingng Legislation and Its Implementation

In a memorandum dated October 20, 1967, to members oi the Educa-

tional Policy Committee, then Vice Chancellor for Academic Affairs Norman

Hackerman asked the Committee to consider making a recommendation to the

Faculty Council for a University-wide policy concerning "the use of pass-

fail grades within clearly defined limits."fl

On November 13, 1967, the Educational Policy Committee, with Pro-

fessor W. T. Tucker as chairman, submitted for consideration by the Faculty

Council a set of recommendations concerning an optional pass-fail grading

system.
?

Those proposals would have permitted all U. T. Austin students

to take a limited number of traditionally graded courses on a pass-fail

basis. On December 12, 1967, the Faculty of the College of Arts and Sciences

submitted to the Council a similar set of proposals.
3

At its meeting on December 12, 1967, the Faculty Council used the

Educational Policy Committee proposals as the vehicle for its recommenda-

tions to the Administration and the Board of Regents. The original pro-

posals were modified and augmented by the Council, which then approved

them in the following form:

*Footnotes for "Background of the Study" are listed cn page 52.
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a. Undergraduate students shall be permitted to take
up to five semester courses in elective subjects
outside their major on a Pass or Fail basis as a
part of the hours required for their degree. They
must state their intentions to register on this
basis by the official date for adding courses and
changing sections; they must have received thirty
semester hours of college credit and may not elect
more than two courses a semester on the Pass-Fail
basis.

b. If a student decides to major in the subject in
which he had taken a course on the Pass-Fail basis,
the department concerned snail decide whether the
course may be counted as part of the student's major
requirements.

c. The grade point average for a student who has
elected to take courses on the Pass-Fail basis will
be calculated by dividing the total grade points he
has received by the number of credit hours he has
taken on the letter-grade basis.

d. Each denartment is authorized to offer as many as
two undergraduate courses on a Pass-Fail basis,
and a student may take as many as two such courses
within nis major.

e. Undergra auate students may take examinations for
advanced standing on a Pass-Fail basis, but ad-
vanced standing based on such examinations shall
not reduce by the corresponding amount courses
which may be taken on a Pass-Fail basis."

At its meeting on January 26, 19a, the Board of Regents of The Uni-

versity of Texas System approved the recommendations from the U. T. Austin

Faculty Council.5 The optional pass-fail grading system was to become ef-

fective on Seotember 1, 1968.

2n January 19, 1968, President Norman Hackerman appointed a special

..ommittee to implement the optional nass-fail grading system. Professor

Tucker, chairman of the special committee, made a report to President

Hackerman un Cebruary 19, 1968.
6

The special committee recommended that

6



3

the symbol CR, meaning "credit but without specific grade," should be

used to indicate a passing grade in a course taken on a pass-fail option

basis. It recommended further that when a student registers for a course,

he should indicate on his registration form that he wishes to take it on

a pass-fail basis. When he draws a class card for that course, he should

have it punched with a symbol that will appear on both the instructor's

check sheet and the instructor's grade report form. Students should be

permitted to request a change from pass-fail to ABCDF grading, or the

reverse, in a course during the add-drop period. Details regarding the

use of forms were included in the recommendations. The final recommen-

dation was that grades should be reported by instructors as CR or F, and

that these grades be subject to change only to CR or F.

President Hackerman approved the report and made a brief statement

about it at the March 18, 1968, meeting of the Faculty Council.7 The

recommendations were revised slightly to provide for identification of

the course as a free elective or as one within the student's major area.

Recent Deliberations Regarding Possible Revision of the Present System

Within the past two years, substantial debate has focused upon the

possibility of revising or even eliminating the pass-fail option system.

This debate was initiated by a proposal for revisions of the pass-fail

grading system that the Coordinating Council for Arts and Sciences sent

to the University Council on January 20, 1972.8 The proposal was con-

sidered by the Council at its February 21, 1972, meeting; after discussion,

the proposal was unanimously referred to the Committee on Educational

7
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Policy.
9

That Committee reported back to the University Council at its

meeting of May 15, 1972, but the Committee's proposed revisions were de-

ferred by the Council for further discussion "until fall."
10

In the

interim, the report was referred again to the Educational Policy Committee.
11

On February 8, 1973, Professor Bern,. '. Sagik, then chairman of the

Educational Policy Committee, sent to President Spurr and the University

Council for consideration at its March 19 meeting a modification of the

Committee's earlier proposed revisions of the pass-fail grading system.12

Dr. Sagik commented that the Committee sensed that the avowed purpose of

the pass-fail option--to explore academically without undue jeopardy to

one's GPA--often had not been realized. The Committee urged that the

multiple GPA be considered seriously. It further proposed that, if the

pass-fail grading system were to be retained, it should be governed by

the rules which the Committee was recommending. Those rules would expand

optional pass-fail grading to required courses outside the student's

major and would permit the student more flexibility in changing from

ABCDF grading to pass-fail grading.

Prior to the March 19 meeting of the University Council, the Educa-

tional Policy Committee's modified recommendations were studied by thee

Subcommittee of the Deans Council, which consists of academic assistant

deans. Through Dean Max Westbrook, its chairman at the time, the Sub-

committee recommended on March 12 that a new set of revisions of the pass-

fail grading system be substituted for the set proposed by the Educational

Policy Committee.
13

Except for minor adjustments in procedures by which

students could change to or from pass-fail grading, the Subcommittee

recommended retention of the present pass-fail regulations.
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At its March 19, 1973, meeting members of tne University Council

again discussed at great length the various pass-fail proposals." Dr.

Sagik presented the modified recommendations of the Educational Policy

Committee. Dr. Westbrook distributed copies of his March 12 memorandum

and presented the counter-recommendations from the Subcommittee of the

Deans Council; in making his presentation Dr, Westbrook stated that his

group felt it would be a mistake to expand a system "which has failed"

in optional courses into the required courses. The Council finally voted

to refer both sets of proposals back to the Educational Policy Committee,

with the ihtent that the EPC and the Deans Council Subcommittee meet jointly

and attempt to prepare a set of proposals both groups could support.

The two committees carried out the Council's mandate promptly;

their joint recommendations were distributed to members of the University

Council en April 13. The proposals from the two included the recommenda-

tion that the present optional pass-fail grading system be discontinued.15

Dr. Sagik presented these proposals to the University Council for action

on April 16, 1973. After lengthy, and often impassioned, discussion.

members of the University Council voted to table the recommendations, thus

leaving in effect the present optional pass-fail grading system regulations.
16

Later in the same meeting, President Stephen H. Spurr indicated that he

would refer the question back once again to the Educational Policy Committee.
17

Inasmuch as the discrepant positions taken utilized differing

assumptions about the status of pass -fail students and their motives, the

need was evident for reliable data to provide empirical bases For decision-

making. To obtain the needed empirical data, President Spurr first took
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steps to obtain a review of the professional literature on pass-fail

grading.18 Then he asked that a proposal be written for a "study of

practices, experiences, and attitudes toward pass-fail from students and

faculty on our campus. 09

On August 3, 1973, a proposal for the study being reported here

was submittethby the investigators to President Spurr via Dr. Ronald M.

Brown, Vice President for Student Affairs.
20

The proposal was approved,

and work began on the study in September, 1973.
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FOCI OF THE STUDY

After discussion with certain key personnel, a review of recent

deliberations in University legislative bodies, and perusal of relevant

literature, the following questions were identified and made to serve

as foci of the study:

1. What was the incidence of student enrollment in courses on

a pass-fail option basis at U. T. Austin during the 1973 Fall Semester?

2. Do certain colleges or schools have a larger proportionate

enrollment than do others of students taking their courses on a pass-

fail option basis?

3. What are the demographic characteristics of students cur-

rently taking courses on a pass-fail option basis? Specifically, what

do i.dices of academic potential and performance, classification level,

sex, college of origin, and post-baccalaureate educational plans reveal

about the modal characteristics of a sample of students taking courses

on a pass-fail option basis?

4. What are the beliefs held by students, faculty, and adminis-

trators about the modal characteristics of students who take courses on

a pass-fail option basis?

5. What are the beliefs of students, faculty, and administrators

about the academic orientation and commitment to learning held by under-

graduate students at U. T. Austin?

6. What are the principal reasons reported by students for their

taking courses on a pass-fail basis?
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7. What is the degree of reported satisfaction by !Audents with

the pass-fail courses they have taken?

8. What are tht primary reasons faculty and administrators impute

to students as the bases for taking pass-fail courses, and how "legiti-

mate" do they consider these reasons to be?

9. Do students who are taking courses on a pass-fail option basis

receive higher or lower grades on the average than do their classmates en-

rolled in the same classes on an ABCDF basis?

10. Do students who are enrolled in courses on a pass-fail option

basis report higher levels of satisfaction with those courses than do their

classmates who are taking the same courses on an ABCDF basis?

11. What attitudes do students, faculty, and administrators hold

toward specified hypothetical changes i the pass-fail grading system?

12. How knowledgeable are students, faculty, and administrators

about the present pass-fail option system of grading?

13. What are the types and extent of perceived administrative prob-

lems arising for both administrators and faculty in conjunction with the

implementation of the pass-fail option grading system?

14. What has been the experience of administrators in implementing

tne pass-fail option system?

15. In practice, what is the degree of administrator adherence to

the university and college rules specifying conditions for participation

in courses on 1 pass-fail option basis?

12
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Overview

9

The nature of the research required access to a large nurter of

students, faculty, and administrators in a relatively short tine. Fur-

ther, extensive information was needed from each respondent. Such Or-

cumstances suggested the use of a questionnaire methodology. T- obtain

data on the particular issues on which this study focused, it was neces-

sary to tailor-make the que:i.tionnaire instruments. In an effort to

woxillze the responses from the carefully selected samples, administra-

tion of the questionnaires was accomplished during class periods and in

other group meetings whenever possible. Faculty and administrator mem-

bers of the selected samples who could not be reached in groups were

mailed questionnaires on an individual basis.

The sections below describe in detail the composition of the stu-

Gent, faculty and administrator samples selected; the procedure for

selecting those samples; the procedure followed in conducting the study;

the nature of the three questionnaire instruments developed; and the

nature of the analyses performed on the data.

Student Subjects

The student subjects in the study were 869 undergraduate students

enrolled in 27 classes throughout the University during the 1973 Fall

Semester. These were classes admitting students on both a pass-fail and
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on an ABCDF basis. Of the 869 students. 195 were students taking the

classes on a pass-fail opticr basis; the remaining 61 stucents were

taking the classes on the traditionally graded basis. Of the 869 stu-

dents, 403 had taken one or more pass-fail option courses at U. T. Austin,

while 458 had taken none; no information about their enrollment in courses

on the pass-fail option basis was received from eight of the subjects.

This procedure for the selection of student subjects permitted compari-

son of these two subgroups. A detailed description of the characteris-

tics of the student subjects is provided in Tables la and lb.

Procedure for Selection of Student Subjects and for .1.dministration of the

Student _Questionnaire

The procedure for selection of the student subjects was directly

related to the procedure for the selection of the 27 classes chosen for

this study. The investigators started with an intent to draw a 2.51

sample representative of the various colleges and schools at U. T. Aus-

tin (825). The procedure followed was to examine the Registrar's list-

ing of 1973 Fall Semester classes that had both pass-fail and ABCDF stu-

dent enrollments. The investigators then identified those classes that

had the highest proportions of students enrolled under the pass-fail

option. A constraint placed on this selection procedure was that each

of the colleges and schools had to be represented; hence, some classes

having lower proportions of pass-fail registrants were selected over

other classes having higher proportions.

14
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The professor teaching each selected class was asked to permit

the questionnaire to be administered to the members of that class during

a regular class meeting time on a convenient date subsequent to the first

mid-term examination. One professor declined, so an alternate class was

selected and used. The 27 classes ultimately included in the study are

listed in Table 2b.

The student questionnaire was administered in the classes selected

at the agreed upon time by project personnel. Students were invited to

participate, but their participation was not obligatory. Almost all class

members agreed to participate. No effort was made to follow-up on stu-

dents who were absent from class on the day the questionnaire was adminis-

tered.

Faculty Subjects

The faculty subjects in this study were 269 members of the faculty

at U. T. Austin in 1973-1974. The characteristics of this faculty sample

are specified in Table 3. As can be noted from a study of that table, a

wide range of faculty were represented in the sample.

Procedure for Selection of Faculty Sample and for Administration of the

Facult.ykkestionnaire

The faculty sample (N = 269) was drawn from three discrete sources:

instructors of the 27 classes in which the student respondents were reg-

istered; 53 members of the Faculty Senate; and a representative sample

based on d mail-out of the questionnaire to every fifth-listed faculty

15
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member on an official alphabetical listing of the University faculty.

The 27 faculty members teaching the classes polled were asked

to respond to the faculty questionnaire at the same time that their

students completed the student questionnaire. All complied with that

request.

The chairman of the Faculty Senate, Professor W. S. Livingston,

was asked for his consent to permit the administration of the faculty

Questionnaire to Faculty Senate members present at a regular meeting.

Arrangements were made to include the questionnaire on the agenda for

the raculty Senate meeting in December 1973. Copies of the question-

naire were mailed to those members who were absent from the meeting with

a request that they be returned in an envelope addressed to the project

staff. This subgroup was sampled in an effort to include in the faculty

sample the views of the faculty who were particularly conversant with

the pas.i-fail issue. Forty-six respondents (out of a possible 53) were

obtained thereby.

By far the largest proportion of faculty respondents accrued from

the mail-out of the faculty questionnaire to approximately 400 faculty

members. The mail-out was accompanied by a cover letter of explanation

from the chairman of the Faculty Senate. The respondents were requested

to return the questionnaire in an envelope addressed to the project

staff. As indicated above, this faculty subsample was comprised of re-

spondents to a mail-out to every fifth named faculty member on an

alphabe4tzed roster of the 1973-1974 faculty members at U. T. Austin.

This mail-out yielded a 49Z return (196). No follow-up could be con-

16



13

ducted in tnat the respondents answered anonymously.

Administrator Subjects

The administrator subjects were 35 respondents from among all

vice presidents, deans, assistant deans, and certain other administra-

tive officers at U. T. Austin who responded to an invitation to parti-

cipate in the study. The characteristics of the administrator sample

are specified in Table 3.

Procedure for Selection of Administrator Sample and for Administration

of the Administrator Questionnaire

The administrator questionnaire was administered in several ways.

It was mailed to the vice presidents and deans with a cover letter of

explanation by Dr. Ronald M. Brown, Vice President for Student Affairs.

The remaining administrator respondents were members of the Subcommittee

of the Deans Council, a group composed primarily of assistant deans or

persons serving in that capacity and certain other administrative officers.

After gaining the necessary consent from the Subcommittee chairman, the

questionnaire was administered at the regular November meeting of the

Subcommittee. Members absent from that meeting were mailed the question-

naire individually. In all, 35 (761 of the 46 administrators receiving

the questionnaire responded to it.

Instruments

The pass-fail questionnaires were specifically prepared for this

study by the investigators 'after perusal of similar instruments avail-

17



14

able ih the profe,isional literature and after various efforts to learn

toe salient issues. These efforts included a review of the literature,

a reading of the minutes of University bodies debating the pass-fail

question, and conferences with ten individuals having special expertise

or involvement with the issue. In addition, the investigators invited

and received input regarding the content of the questionnaire from

members of the Student Government Committee on Academic Affairs and the

Texas Union Student Academic Affairs Committee. These student leaders

served as preliminary field testers of the student questionnaire and

offered suggestions for its revision. After a number of revisions and

field testing, the research team finalized the student questionnaire.

The faculty and administrator questionnaies were adaptations of the

student questionnaire in that these latter two instruments retained

many of the same items found in the student questionnaire. Additional

items were added or deleted as appropriate for the target group.

Data Analysis

The results of the completed questionnaires were coded and pre-

pared for data processing. Using DISTAT (Veldman, 1971), distribution

statistics for each item on the three questionnaires were compiled. In

addition to the summary data for the three basic samples, subgroup

analyses were performed on the student data in order to make possible

essential comparisons between pass-fail students and ABCDF students.

Pass-fail students were defined as those students in 27 representative

18
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classes who had taken, or were taking, at least one course on a pass-

fail basis at U. T. Austin. In several instances, the sample was further

divided to permit comparisons of the pass-fail students enrolled in the

21 representative classes with their traditionally graded counterparts

in those same classes.

Because of missing data or noncodable responses to certain items

on the questionnaires, the number of respondents varied somewhat from

item to item. These differences are indicated in the tables as appro-

priate.
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RESULTS

the results cf the study will be reported within the framework

of the basic questions posed. Following the restatement of each basic

cuestion, major findings are reported.

1. Whca was the incidence oil student enuttr4:1.t in coutsez or d

pco3-6aft: basiz at U. T. Au4tin duaini! ae 1973 Fall Seme4teA?

During the 1973 Fall Semester, 3,896 undergraduate course regis-

tratiors out of a total of 155,133 (2.51%) were recorded for courses

being taken on a pesl-fail option basis at U. T. Austin. A breakdown

of the nurter ci registrations within each of the colleges and schools

is given in Tatle 4. Without extensive effort, it was not possible to

ascertain the number of individual students involved. If data from the

student sample can be considered representative, then it is probable that

the preponderance of these registrations are accounted for by students

taking only a single course. or about 3,500 individuals.

A second way to describe the incidence of student enrollment in

courses on a pass-fail option basis is to determine how many courses, on

the average, individual students have taken at U. T. Austin. These data

were based on the report of the 403 subjects in the student 5ample who had

pass-fail experience at U. T. Austin. The mean number of courses taken

by this predominantly upper-division subsample was 1.89. Only 7% of these

students had taken more than three pass-fail courses on a pass-fail option

basis. When all 869 students in the sample are considered, the mean

number of pass-fail courses taken falls to .89.

20
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2. Do cettacn coeleges of se:loots have a taw/ oopottienate

eoloCtment than do ethos e6 studen14 taking that eomtses on a pa66-

Oa option basit?

From an examination of the incidence of registrations on a pass-

fail option basis within colleg ; and schools, as shown in Table 4, it

is clear that a wide variance in practice exists) This statement ap-

plies on both an absolute and a relative basis. On an absolute basis,

the number of enrollments within a college ranged from over 1,000 in the

College of Social and Behavioral Sciences to less than 50 in the College

of Engineering and the College of Pharmacy. Optional pass-fail enroll-

ment in the schools of the University ranged from a high of 166 in the

School of Communications to a low of 30 in the School of Architecture.

Since the colleges (or division) and schools in the University

vary widely in size, a comparison of the relative number of pass-fail

registrations out of the total number of registrations for all courses

in each college or school was necessary. Viewed in this manner, a wide

variation in practice is also found. The relative number of optional

pass-fail registrations ranged from more than 4Z in Education and General

and Comparative Studies to less than 1% in the Colleges of Pharmacy and

Engineering. Compatable data for schools revealed a high of 6.53 for the

System-Wide School of Nursing to 1.06% as a low for the School of Archi-

tecture. In summary, these data from all colleges, divisions, and schools

reveal that optional pass-fail registrations remain a very small propor-

tion of total undergraduate course registration.

1 These figures do not include pass-fail enrollment in courses
offered on a pass-fail basis only.

21
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3. What ale the demo,paphic chatacteloties O students cultentey

taki!) coulscs on a pass-6aie vption basis? SpeciPeatty, what do indices 06

academic potentiat and pe%Aotmace, etassiAication Cevet. hex, cottegc o6 otigin,

and post-baceatauleate educational ptans leveed about the modat chatacteti4tics

o a sampte o6 students talking cowl...so on a pa43-6ait option basis?

The characteristics of -tudents who had taken one or more pass-fail

courses at U.T. Austin were studied to determine whether or not such students

were atypical relative to students at large. A number of demographic character-

istics served as the parameters for evaluation. The data obtained with respect

to these parameters are shown in Tables la and lb. Overall, the results suggest

that the students who selected a pass-fail option course were somewhat different

from ABCDF students. With respect to indices of academic potential and per-

formance, a small but consistent superiority was noted in favor of the pass-

fail students. Forty-six percent of the pass-fail students were in the

upper 10t of their high school classes as opposed to 40% of the ABCDF students.

Mean Verbal and Mathematical Scholastic Aptitude Test 'subscores were somewhat

higher for the pass-fail students, as were the several grade point average

indices. A greater likelihood existed that the pass-fail student was a

senior student than any other classification level and that he entered the

University directly from high school (as opposed to being a transfer student).

Only 38 of the pass-fail students were transfers, as compared to 44% who

were transfer students among the comparison group of ABCDF students.

In addition, the pass-fail students were somewhat more likely to be

planning for graduate study (43%) than were the students in the comparison

group (371. A slight difference was noted in the degree of certitude held

22
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by the pass-fail students concerning future career plans. The pass-fail

group was slightly less certain about their future career plans than were

tne ABCDF students. Finally, the pass-fai student was much more 'ikely

to be a student majoring in the social and behavioral sciences or business

administration than in engineering, fine arts or pharmacy.

1. What ate the betieSs heCd by students, 6aeuety, and admints-

(tatols about the modaC chatactettsties o6 6tudents tette take comes en

a rass-ia(t' option basis?

Question si4 was investigated in two ways. First, all three samples

were asked to indicate their beliefs about the academic abilities of those

students who take courses on tne pass-fail option basis at U. T. Austin--

that is. are such students drawn from the upper or lower strata of ability

among undergraduates? These data are shown in Tables 5 and 6.

The modal response (51.) of the total student sample as to which stu-

dents take advantage of the pass-fail option indicates that students are

probably erially distributed across the total range of ability among students.

This belief was even more pronounced among the pass-fail students (581 than

among the ABCDF students (45.) .

A secondary trend was noticeable. Almost one-fourth of the students

Uought the optional pass-fail registrations attracted about an equal num-

ber of students from both extremes of ability (but not from the middle).

The comparable data for the faculty and administrators generally

parallel the student data with respect to the modal beliefs, The secondary

trend reflected in the student data also applied to the faculty data, but

not to the administrator data Administrators perceived that more poorer

students (18') took the pass-fail option than did the faculty (5. ) and stu-

dent (4 ) groups.

23
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The second means of investigating the question was by inquiring

Into the attitudes and motives of students who elect courses on a pass-

fail basis. Faculty and administrators were asked to give their impres-

sions about such matters as, "Do students work harder or less hard than

they usually do when taking a course on a pass-fail option basis?" These

data are presented in Tables 7 and 8.

The greatest amount of concurrence among faculty (ill and adminis-

trators (771 was that students are less anxious about such courses than

they are when graded on an ABCDF basis. In addition, a majority of

faculty (52,) and administrators (741 believed that students taking courses

on a pass-fail option basis work less hard than they usually do in ABCDF

graded courses. A majority of the administrators (57 ,) but only about one-

fourth (27.) of the faculty felt that such students get less out of courses

taken on a pass-fail option basis than they usually do otherwise. About

one-third of both groups concurred that the students would probably not

have taken the courses in which they were enrolled on a pass-fail option

basis had those courses been available only on an ABCDF graded basis.

It is of interest to compare these impressionistic beliefs with the

parallel data reported by students regarding their own actual pass-fail

experience, as shown in Table 9. A majority of the students reported them-

selves as being less anxious (approximately 667) while a minority responded

that they worked less hard than they usually do (approximately 371. On

the other hand, about 20;,, indicated that they actually worked harder, and

39 reported that they got more out of the course than they usually do.

About a third of the students reported that they would not have taken the

course in which they were currently rnrolled on a pass-fail option basis
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were it available oily on an ABCDF basis. Slightly more than one-fourth of

the students indicated that their pass-fail experience had caused them to

want to take at least one additional course in the same academic discipline,

but they had not yet done so.

These data suggest some concern by faculty and administrators about

the academic diligence of pass-fail students. This concern is supported

in part and opposed in part by the student data.

5. COat ate the betieis ei students, iacuCty, and administtatets

about the aeaileme etientation and cc:mad:Pica tv Cea !ming hetd by undel-

!Iladua:e -ude ;is at U. T. Atotte

While question #5 does not serve directly to illumine the pass-

fail student, it does contribute to an understanding of the context of the

academic setting in which the pass-fail option is offered and the view held

of undergraduate students within it.

On the basis of student responses, as shown in Table 10, it is

apparent that both pass-fail and ABCDF graded students have diverse views

of the importance or necessity for grades. Strong concurrence is evident,

however, that grades do not reflect how much undergraduate students get out

of a course, yet somewhat paradoxically, students tend to agree that stu-

dents in general are more likely to be concerned about the grade they re-

ceive than about the subject matter of the course. This latter result is

consistent with the indication that most undergraduate students are not

likely to be interested in "learning for learning's sake." The data tend

to suggest a view of traditional grading as being a noxious but necessary

academic trapping.
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Faculty responses relative to grades and grading are more clear-cut,

as shown in Table 11, than are the student data. Faculty respondents tended

to support even more strongly than students the necessity for grades (e.g.,

"trades arc needed to let undergraduates know where they stand. . . .").

The faculty data also parallel student indications that student motivation

to learn is less than optimal. For example, the faculty's strongest concur-

rence was agreement with the statement, "Most undergraduate students need

the incentive of grades to motivate them to work." This latter statement

yielded a mean rating of 5.23 on the seven-point scale. The facalty memhers

tend to support grades as being essential or at least functional for the

somewhat nonacademic orientation they perceive to characterize a large

segment of U. T. Austin undergraduates. Grades are also functional in the

sense that they are required in the culture for purposes of graduate school

and job placement.

As shown in Table 12, U. T. Austin administrators' views are generally

consistent with those of U. T. Austin faculty. Both faculty and adminis-

trators' ratings, though not A.s highly supportive as student ratings, con-

cu: in recognizing the limitations existing in grading systems. For example,

faculty anu administrators snow mio concurrence with the assertion, "Grades

do not reflect how much undergraduates get out of a course" (4.46 and 4.37,

respectively, on the seven-point scale used). Nevertheless, it is clear

from both faculty and administrator ratings that there is strong support

for the continuation of grading systems at the University, despite their

acknowledged limitations. On other questions asked relative to student

academic orientations, there was appreciably more diversity of views by

both faculty and administrators.
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6. (Oat ale the plincipat IcaSon5 lepolted by students im the4.1

takiq evulses on a pass-Aaie basis?

In reviewing the deliberations regarding possible revisions in the

pass-fail option sys!.em, it was clear that the motivations of students in

taking pass-fail courses was a central consideration. Were students seek-

ing an easy way out in signing up for courses on a pass-fail basis, or

were they seeking a legitimate means of exploring new fields without the

risk of damaging their academic records? Were other motives primary? In

an effort to provide an empirical basis for answering this question, stu-

dents were asked directly about their motives in signing up for courses

on a pass-fail basis. The results obtained are shown in Table 13.

The data reveal that the primary motives reported by students taking

courses en a pass-fail basis are to lighten their academic loads (761

and to reduce the "threat value" of letter grades while taking the courses

(items #2, #3, and #4). Secondarily, students felt the pass-fail option

served as a vehicle for academic exploration in a minor or interest rea

(511. It is of interest to note that pass-fail courses were seen by

only 21.. of the students as a viable vehicle in helping them to select a

major.

As responses to this question were based on a pre-selected listing of

possible motives, the investigators were particularly interested in examin-

ing additional writein responses volunteered by respondents. Relatively

few write-in answers were obtained. No central theme emerged from these

additional write-in responses.

7. What is the deg lee oi tepolted satis4aetion by students with

the pas s- courses they have taken?

27



24

Closely linked to question #6, which queried students' motives in

taking courses on a pass-fail option basis, was the degree of satisfaction

provided by those courses in accomplishing the students' intents. Using a

seven-point scale in which "7" equalled "completely satisfied," students'

ratings of their satisfactions were generally moderate. As can be seen by

the data given in Table 13, virtually all of the listed purposes served by

taking courses on a pass-fail option basis were rated between "5" and "6" on

the seven-point scale. Students rated highest their satisfaction with

courses which permitted them to explore outside of their major area (5.94)

and which permitted them "To maximize my learning without having to worry

about the grade" (5.87).

A single exception to the generally moderate ratings was noted with

respect to the item, "To help me in selecting my major." The mean response

was 3.71, though the variability of responses to this question was greater

than for any other. This result is consistent with the students' low rat-

ings in question #6 on the use of pass-fail courses to help them in choosing

a major.

S. What ate the ptimaty teasons Sacutty and admini.5tnatons impute

t(' students as the base4 Ann taking pass -flail eau/L.6es, and how ntegitimat"

dc' they cons iden these lea6on4 to be?

The investigators were interested in ascertaining the degree of con-

gruence between the reasons reported by students for taking courses on a

pass-fail basis with faculty and administrators' perceptions of those reasons.

Faculty and administrators were therefore asked to rate the reasons they at-

tributed to students for taking courses on a pass-fail basis from among the

same listing of pre-selected alternatives as that responded to by the stu-

dents. The results are shown in Tables 13, 14, 15, and 16.
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As can be seen from the Data slirmn in these tables, a moderate de-

gree of concurrence existed between students and faculty as to whet the

reasons were for taking courses on a pass-fail option basis. Several ex-

ceptions existed. The item, "To minimize the risk of low grades in an un-

familiar area," was fourth most pcpular among students and rose to a rank

of first in frequency of mention by faculty and a rank of second by adminis-

trators. In addition, "To maximize my learning without having to worry

about the grade," was ranked second in frequency of mention by students and

fell to a rank of fifth in frequency when rated by both faculty and adminis-

trators. Nevertheless, it can be concluded from the data that faculty and

administrators are "reading" with relatively good accuracy the primary

reasons students are taking courses on a pass-fail basis.

The investigators were concerned also with the value judgments faculty

and administrators made regarding the "legitimacy" of the students' reasons

for taking courses on a pass-fail option basis. As can be seen from an ex-

amination of Tables 13, 14, 15, and 16, a close correlation did not exist

between the most frequent reasons given by students for taking courses on a

pass-fail option basis and the Tationales most frequently judged as "legiti-

mate" for students' doing so. The faculty and the administrators were in

close accord in the value judgments they made. For example, both faculty

and administrators were reluctant to endorse "lightening of a student's load,"

the most frequently reported item, as a "legitimate" rationale. With respect

to legitimacy, this item was ranked eighth by faculty and seventh by adminis-

trators among the ten items listed (Table 16). In contrast, the item most

frequently considered "legitimate" by both faculty and administrators was

ranked only fifth in frequency by the students. This item dealt with "taking

courses outside one's major area for exploratory purposes." It is evident
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from these data that academic exploration, a primary intent for estab-

lishing the pass-fail option system at U. T. Austin, is only a secondary

motivation for students.

Two items highly ranked by students with respect to frequency were

also endorsed by faculty and administrators in terms of "legitimacy."

These tel items (items #2 and #4) dealt with "maximizing learni. 4ithout

having to worry about grades' and "minimizing risk of low grades in an

unfamiliar area." It would appear as if faculty and administrators value

the pass-fail option as a way for encouraging academic exploration as long

as the pursuit of new knowledge remains a rigorous and disciplined effort

and not a shortcut.

The listings given in Table 16 provide an opportunity to compare

rank orderings of the data across the three samples. These data indicate

that the rank order preferences of faculty and administrators are more

nearly similar than are those of either of the two groups when compared

with the rankings of students.

In order to test the premise that students sometimes may be signing

up for courses on a pass-fail option basis in order to enable them to attend

classes with less regularity than might be required otherwise, the investi-

gators asked faculty and administrators for their impressions about class

attendance of pass-fail and ABCDF graded students. As the data in Table 17

indicate, faculty members tended to disagree or to be uncertain (3.89) that

pass-fail students were any more likely to be absent from class than ABCDF

graded students. Administrators, however, believed (4.82) that pass-fail

students were likely to be less faithful in class attendance. Although the

faculty data do not provide particularly clear-cut evidence, the administra-
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tors clearly hold the belief that pass-fail registrations result in reduced

class attendance. Resolution of this issue must await actual attendance

figures.

9. Pe students who lte taping coutses on a pass-Ice/if optien basis

teee(ve higheA an towel oades on the avetage than do theil classmates

enlotte4 in the same atlases on an ABM basis?

A question of critical importance both on the campus and in the

research literature deals with the actual academic performance of students

taking courses on a pass-fail basis, as compared to that of traditionally

graded students. Subjects in the study were asked to report their current

grade averages in the course at the time the student questionnaire was

administered. These data made possible a direct comparison of the perfor-

mance of students enrolled on a pass-fail basis in 27 selected courses with

that of counterpart ABCDF graded students. Table 18 shows the results of

this analysis.

When the two subgroups were compared, no appreciable difference

was noted in the mean student reported mid-term grades for the pass-fail

students as compared to the mean student reported mid-term grades for the

traditionally graded counterpart students. The mean for the pass-fail

students was 8.59 as compared to 8.85 for the ABCDF students (when 8 = B-,

9 = B, etc.). These data must be considered tentative in that 127 of the

total sample failed to report what their achieved grade was at mid-term,

thereby introducing a possible bias in the results.

Another way of looking at these same data is provided by the over-

all distributions of grades reported by the two subgroups in the 27 classes.
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As shown in Table 18, the percentages in each of the categories are quite

similar in the "A° category. The ABCDF graded students show a discernibly

higher proportion in the A-/B+ category and a correspondingly lower pro-

portion in the C+/C category.

On the basis of these student self-reports, it may be concluded

that both categories of students were achieving on the average between a

"B -" and a "B" grade. Neither group demonstrated a statistically signifi-

cant superiority over the other.

10. Do students who aae enkoefed in cvutses un a 045-gait option

Luso tepott highet &T ea o6 sati.sliaction with those coutse.s than do theia

eCassmates who ate taking the same creases Ci an ABM graded basis?

Some advocates of pass-fail grading have speculated that in the

absence of traditional letter grading students would derive greater satis-

faction from their academic course work. To test that premise, a compari-

son was made between subjects enrolled in the 27 target classes on a pass-

fail and the ABCDF graded Lasis. As shown by the data in Table 19, the

mean level of satisfaction, considering all 27 courses collectively, was

moderately high for both pass-fail (5.33) and ABCDF graded students (5.18).

These mean scores were not substantially different from one another. In

addition, the distributions of ratings for the two subgroups were re-

markably similar to one another. It may be concluded that the global

satisfaction ratings for the two su)groups fail to demonstrate that rated

satisfaction with a course is enhanced by taking courses on a pass-fail

graded basis.
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Some of the items in Table 9 also bear indirectly on this issue.

For instance, the item, "I would recommend this course to a friend who

asked me about it," was responded to affirmatively by approximately 58%

of the students with pass-fail experience who answered the question.

In interpreting the data in Table 9, it is important to bear in

mind that the responses reflect the items that were applicable to stu-

dent respondents in characterizing the pass-fail experiences they had

had. The variable N shown for the various items indicates simply the

number of respondents who found the item applicable. For example, the

data reveal that 66°. of the respondents reported that they had felt less

anxious in the first pass-fail course they had taken than they typically

did when taking courses on the ABCDF basis. This proportion of re-

spondents held up when subjects reported on their experience in subse-

quent (2nd and 3rd) pass-fail courses as well. A second consistent

finding among those with pass-fail experience in one, two, or three

courses was that 39% of the respondents reported that they "got more

out of the course than I usually do." Also, about a third of the stu-

dents with pass-fail experience reported that they worked less hard

when taking a course on a pass-fail basis than they usually do. How-

ever, another one-fifth of these students reported that they worked

harder. Finally, about one-tenth of the students had taken or were then

taking at least one other course in the same academic discipline as the

course they took on a pass-fail option, basis. An additional 15% to 30%

reported that they would like to but had not yet implemented that intent.
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It may be concluded from these more specific ratings that a sizable

proportion of pass-fail subjects perceived their pass-fail course experi-

ences as being more positive in certain respects than their traditionally

graded courses had been. These positive outcomes include getting more

out of the course, being less anxious during it, and being encouraged to

explore subject areas they otherwise would not have explored.

11. What attitude4 do students, iacutty, and admi.nistkatats hotd

toward speciiied hypotheticat changes in the pass-6aie grading system?

At the core of the extensive deliberations regarding the pass-fail

option system has been the proposal regarding possible revisions of the

pass-fail option system. Various proposals for change have been advanced.

To assess sentiments on the part of students, faculty, and administrators

with respect to the various alternatives, the investigators incorporated

into the questionnaire the various proposals advanced at U. T. Austin and

additional ideas suggested by the pass-fail research literature. The

intent was to assay sentiment about a whole array of alternatives extend-

ing from leaving the pass-fail option system as it is, to revising it in

specified ways, to eliminating it entirely. The attitudes expressed

about these alternatives by students, faculty, and administrators are

summarized in Tables 20, 21, and 22, respectively.

Should the pass-fail option system at U. T. Austin be abolished?

Students, faculty, and administrators concurred in the judgment that the

undergraduate pass-fail option should not be abolished, though they varied

in the degree of their convictions. On the average, the responses to this
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alternative ranged from strong objection by students (1.52) to moderate

opposition on the part of faculty (2.40) to slight reticence by adminis-

trators (3.44). It is noteworthy that among the student sample, strongest

opposition to abolition of the pass-fail system came from those students

with pass-fail experience (1.24) as compared with those students without

any pass-fail experience (1.76).

Considering responses of "5," "6," and "7" on the seven-point scale

as support for this option, the data reveal that approximately et% of the

student sample, 15', of the faculty sample, and 33% of the administrator

sample supported the abolition of the pass-fail system.

Should the pass-fail option system at U. T. Austin be left as it is?

The mean scores for the three samples fell in the intermediate range: 4.22

for the students, 4.01 for the faculty, and 3.21 for the administrators.

These scores are apt to be deceptive, at least in the case of the student

and faculty groups. Rather than indicating complete neutrality on the

question, an example of the distribution of the ratings for the students

indicates 43 as being supportive of the alternative, 32% as being apposed,

and 25, as being uncertain or neutral. The faculty were almost equally di-

vided across the range of the scale, with 35Y. supporting, 3r, opposing, and

32 uncertain or neutral. Comparable data for the administrators, as sug-

gested by the mean for that sample, indicates 57% opposing this alternative,

27 supporting it, and 18r; uncertain or neutral.

It may be concluded that substantial opposition and support exist

among the three groups on leaving the pass-fail option system as it is.

What types of changes in the pass-fail option system are desirable

at U. T. Austin? All subjects in the study responded to 17 hypothetical
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revisions in the pass-fail option system. For all three groups, the re-

sponses given to the various alternatives presented ranged widely in the

degree of support or opposition expressed. This was particularly true in

the cases of students and administrators. Their mean scores on the 17

alternatives ranged from 1.52 to 6.29 for students and from 1.60 to 6.64

for administrators. The range in mean scores for faculty was from 2.30

to 5.99.

All three samples strongly supported the desirability of requiring

instructors to advise pass-fail students what the minimum competence

standards would be for a particular course. The administrators (5.30)

and faculty (5.47) generally supported the requirement that pass-fail

students do at least "C" (as opposed to "D") work in order to receive a

"pass" when taking a course on a pass-fail basis. Students were much less

receptive to this possibility, as indicated by their mean rating (3.60),

but were not strongt) opposed to requiring at least "C" work in pass-fail

courses.

In general, the students%ere in favor of options that increased

their range of alternatives and were opposed to those options that impeded

them. For example, students were opposed to restricting courses they might

take on a pass-fail option basis to those outside their major department

and area requirements (2.53). On the other hand, faculty and administra-

tors tended to favor this option (4.30 and 5.20, respectively). All three

groups supported the proposition that professors should not know when

students are registered on a pass-fail basis.

It would appear from the data presented in Tables 20, 21, and 22 that

faculty and administrators are in closer accord in their sentiments
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than are students with either of the two groups. Generally, the diversity

of views appears greatest with respect to administrators and students.

12. livie kowCedgeaUe ake stud,cts, SacuCty, and administtaM6

about the plesent pass-61zie option system o6 oading?

A constraint upon the utility of attitudinal data is the degree

to which respondents have well delineated affective dispositions, pro

or con, toward the issue in question. As a means of inferring whether

respondents were sufficiently conversant with the pass-fail option system

to have developed stable attitudes regarding its value, the investigators

sought to determine how knowledgeable the respondents felt themselves to

he about the pass-fail option system. The results obtained are shown in

Table 23 for all three subgroups.

On the whole, the administrator sample judged themselves more con-

versant with the system than did faculty or students. The mean of self-

ratings of knowledgeability for the administrator sample was 5.54, as con-

trasted to 4.35 for the faculty sample and 4.28 for the student sample.

When the student sample is divided into pass-fail and ABCDF subsamples,

pass-fail students emerge as judging themselves to be appreciably more

knowledgeable (5.05; than do their ABCDF counterparts (3.61).

Overall, the ddta for all three samples reveal feelings of average

to above average knowledgeability regarding the passfail system of grading.

However, it is important to note that 23- of the student sample, l9'), of the

faculty sample, and 9: of the administrator sample rated themselves "1" or

"2" on the "not well informed" end of the seven-point scale. This sizable

minority, particularly among the students and faculty, who felt themselves
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to he not very conversant with the pass-fail option system, raises a

question about the reliability of their responses to some of the questions

asked. This finding also suggests the need for wider dissemination of

information to students and faculty about this alternative to traditional

qrading practices.

13. What ate the typo and extent oi peAcc.ived admini.stutive

ptobiems atcstg 6vt both administatot and Aacutta in coniunct4on with

the tmpiemeittttion the pass-gaiC eption grading systom?

Taking a course on a pass-fail aption basis is not restricted to

transactions occurring Nithin the classroom. Administrative considera-

tions, such as determinin, one's eligibility, usually involve advisers

in academic deans' offices, as well as faculty in the administrative

aspects of their jobs. When a student decides to change his enrollment

status, additional administrative steps are required. The investigators

felt that a comprehensive evaluation of the pass-fail system must inquire

into relevant administrative considerations. This was done in several Iays.

Initially, questions were asked about the impact or perceived impact of

administrative practices on students. Subsequently, other questions in-

quired into the impact of administrative practices on administrators and,

secondarily, on faculty.

With respect to the stu /ent data, students with some pass-fail

option course experience were asked for a global judgment regarding the

degree to which the administrative procedures necessary for pass-fail

registration had been an inconvenience. As shown by the data in Table 24,

requisite administrative procedures were not perceived as constituting a
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substantial inconvenivnce. The mean rating for those students who had had

pass-fail course experience was 3.08 on a scale on which "1" equalled "not

at all" and "7" equalled "to a great extent." It is noteworthy that 42::.

of the pass-fail student respondents rated the item "1."

Those students who had not previously taken a course at U. T. Austin

on a pass-fail basis were asked the related question, "To what extent have

the administrative procedures served as a deterrent to your taking a course

on a pass-fail option basis?" The mean rating for this item was 4.06.

This mean score is somewhat deceptive in light of the bimodal distribution

of the responses. AS can be seen from an inspection of the ratings in

Table 24. 29' of the student respondents considered the adrinistrative pro-

cedures not at all a deterrent (a rating of "1 ") while 24e: considered the

administrative procedures serving as a deterrent to a great extent (a rating

of "7").

A parallel question was asked of the faculty. They were asked to

indicate their perceptions of the degree of inconvenience administrative

procedures related to pass-fail registration had caused students known to

them. the results obtained are shown in Table 25. Faculty responses were

quite similar to those of the pass-fail students. The mean for the faculty

sample was 2.81, indicating that the incoirenience they perceived was quite

limited. The inconvenience personally experienced by the faculty them-

selves was even more limited. When asked the extent to which administra-

tive procedures had been a deterrent to their offering a course available

on a pass-fail option basis, the mean was a minimal 1.91. Sixty-eight per-
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cent of the faculty sample reported that it vas "not at all" a consideration

for them.

The same questions asked of the faculty were also asked of the admin-

istrators. The data obtained are shown in Table 26. Students known to the

administrators were rated as having been moderately (4.39) inconvenienced

by these procedures. This relatively high mean score probably reflects the

fact that students known to administrators necessarily are likely to be

those requiring special assistance. The administrators' responses regarding

their personal experience with administrative procedures were very similar

to those of faculty. Administrators, too, indicated that the procedures

were only a limited deterrent (2.43), with 54r' reporting that they were

not at all a deterrent.

The three target sample groups were asked an additional series of

questions dealing with other administrative issues that have been raised.

Responses given to these questions by the stuient, faculty, and administra-

tor samples are shown in Tables 27, 28, and 29, respectively. As shown in

Table 27, students tended to concar that administrative considerations ap-

peared to be 'ven greater weight in formulating policy regarding the pass-

fail option system tnan were student preferences (5.59) or faculty pref-

erences (4.93) on a scale on which "7" represents "strong agreement" with

the statement. Students tended to disagree with or were uncertain (3.42)

about the statement that faculty are less willing to spend time with pass-

fail students than with fellow students taking the same course on an ABCDF

basis. Similarly, student respondents tended to disagree (3.46) or were

uncertain whether or not faculty were likely to lower course standards for
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pass-fail students.

Faculty responses to the same questions listed in Table 27 are

shown in Table 28. Faculty appeared to be uncertain or neutral as to

whether or not greater weight was given to administrative considerations

over student preferences (4.10) or faculty preferences (4.05) in deter-

mining pass-fail policies. The faculty respondents disagreed with the

other two questions suggesting the possibility of differential treatment

being accorded pass-fail registrants in their classes (2.59 and 3.59,

respectively).

As shown in Table 29, administrator responses to the administrative

issues tended to parallel those of the faculty on three of the four common

questions asked both groups. The single exception dealt with the issue

of lowering standards for a minimally passing grade. The administrator

sample was in mild agreement (4.76) with the assertion, while the faculty

sample was in mild disagreement (3.59).

Two additional questions were asker of the administrator sample

only. These two questions inquired as to whether administrative consider-

ations should be given greater weight than either student or faculty pref-

erences for determining policies about the pass-fail option system. The

administrators tended to disagree that administrative considerations should

be primary over student preiarences (3.48) or faculty preferences (3.06).

While there may be other facets of the administration of the pass-

fail option system that may be causing substantial difficulty to those

involved, only limited evidence is provided by these data in support of

the sterotypic "administrative hassle" as it applies to the pass-fail
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system or for undue administrative influence in policy formulation.

Similarly, relatively little evidence exists in support of a contention

that differential treatment is accorded pass-fail students, in contrast

to ABCDF students, by faculty.

14. What has been the expetience admini6ttatoks in impfementing

the pass -Wait eptien systom?

In the deliberations on the pass-fail option system, it was apparent

that some concern existed regarding the task for administrators in imple-

menting the systeir The administrator sample was, therefore, queried about

the nature of the experience they had.

Initially, administrators were asked to make a rating of the degree

of difficulty they experienced in administering two aspects of the pass-

fail option system. As shown in Table 30, administrators rated their ef-

forts as being of moderate difficulty with respect to pass-fail registration

procedures (3.71). It is important to note, however, the wide range of

responses given, and particularly the relatively large proportion of re-

spondents rating at both extremes of the continuum. For example, 45% rated

the item "1" or "2," indicating minimal difficulty, and 33% rated the item

"6" or "7," indicating great difficulty. Given the differential degree of

involvement of the administrators in the sample, it may be that the "great

difficulty" raters were those most intimately involved in the procees.

The administrators' responses in characterizing the degree of diffi-

61ty experienced by them in handling the "plper work" involved in ad-

ministering the pass-fail option system revealed an overall mean (3.69)

suggesting limited to moderate difficulty. As with the previous question
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on this table, the mean is somewhat deceptive, considering the variability

of responses across the range of the scale. The comments made with re-

spect to administrators' ratings of the administration of the pass-fail

option system are also applicable here. While the overall administrator

sample was not experiencing particular difficulties with the attendant

paper work significant subset (28'.) of the sample was.

The results applicable to the above two questions are subject to

a further constraint. Spontaneous comments given by several of the re-

spondents regarding these questions indicate that there was some ambi-

guity with respect to the intent of the two questions. If alternative

constructions were placed on the meaning of the two items by the re-

spondents, the reliability of their responses would be decreased.

15. Iii ptactice, what is the degtee o6 administtatot adhekence

to the univetsity and eoaege lutes specigying conditions 604 patticipa-

tion in COU44e4 on a pa44-6aU option basis?

In administering the pass-fail option system at U. T. Austin, the

administrators or other academic advisers are asked to comply with five

University rules regarding eligibility. Also, a number of the colleges

and schools have additional rules for their own students. To ascertain

what the nature of existing practice was in implementing these rules,

administrators were asked what their experience had been in adhering to

each of the applicable regulations. The results obtained are summarized

in Table 31. The data reveal a tendency to adhere to all rules most of

the time. Nevertheless, as can be seen from an inspection of the data,
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at least three rules were "rarely" or only "sometimes" enforced by a signi-

ficant minority of administrators. These three rules are (1) students must

state their intentions to register for a course on a pass-fail basis by a

given date; (2) the department concerned must decide whether a course

taken on a pass-fail basis may be counted as part of the student's major

requirements; and (3) advanced standing examinations on a pass-fail basis

may be permitted in required subjects. Whether or not these departures

from the rules reflect on the viability of the rules themselves is a judg-

ment that Cio.ild !e made by the persons most concerned.
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Conclusions

41

In reviewing the extensive amount of data compiled, the following

conclusions are indicated with respect to the basic questions posed:

Question #1: What MA the incidence o student entotement in

cout3e6 on a pa44-dal option ba4i4 at U. T. Auatin duting the 1973 Fate

Seines tet?

a. The incidence of student enrollment in courses on a pass-fail

option basis at U. T. Austin during the 1973 Fall Semester was 3,896

undergraduate course registrations. This number represented 2.51% of

all course registrations during the semester. On the basis of the 1.89

average number of courses taken on the pass-fail option basis by the

student subjects in this study, it is estimated that not more than 3,500

students accounted for these pass-fail registrations.

b. Given that the average number of pass-fail registrations for

student subjects who had pass -fail experience was 1.89, and that only 7%

of these subjects had taken more than three courses on a pass-fail option

basis it is clear that optional pass-fail registration is only a miniscule

part of any one student's total course work.

Question #2: Do cetain coetege4 on schoots have a tat get pho-

pottionate enutemenT than do othets .students taking theme coutse4 on

a pa44-6ai2 option baai4?

The relaCve incidence of pass-fail registrations across the various

colleges and schools varied widely from a high of 1,119 registrations in
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courses offered by vie College of Social and Behavioral Sciences to 14

in the College of Pharmacy. In no case was the proportion of,pass-fail

course registrations out of the total number of all registrations for

that college or school greater than 6.54%. That proportion was achieved

by the School of Nursing (System-Wide). The second highest incidence

(4.53%) and the third highest (4.43%) were achieved by the College of

Education and the Division of General and Comparative Studies, respectively.

Quest `..,n #3: What ale the demographic chatactetistics o6 students

cullentt'y eoulses on a pass-Sait option ba4is? SpeciSicaley, what

do indices o4 academie potetiae and petAotmance, classiAication eevee,

set, coelege and pest-baccatauleate educational plans 4evea1

about the modal chaAactetistia o$ a 6ampee (.6 students taking coutses on

a pass-Aaie option basis?

a. Students in the sample who had taken courses on a pass-fail

option basis tended to be similar in most respects to students who had

not. However, a small but consistent intellectual superiority was noted

in favor of the pass-fail students on a number of academic indices.

b. The pass-fail student was most likely to be a senior who had

done all of his collegiate work at the University, was somewhat uncer-

tain of his future career plans, and was more likely to be majoring in

social and behavioral sciences or business administration than in en-

gineering, fine arts or pharmacy.

Question #4: what ate the betie6s held by students, 4acutty, and

'administtatots about the modal cha/aetetistics oS 6tudents who take cout4e4
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cit a pass-Aate option basis?

a. Students, faculty, and administrators predominantly believe

that those who take advantage of the pass-fail option are equally dis-

tributed across the total range of ability among students. This belief

is erroneous. Students who register on a pass-fail option basis are

skewed toward the upper ranges of academic potential and performance.

b. Faculty and administrators' beliefs that students are less

anxious about courses they take on a pass-fail basis are confirmed by

students' reports of what their actual experiences have been.

c. Faculty (52%) and administrators (742,) believed that students

taking courses on a pass-fail option basis work less hard than they

usually do in ABCDF graded courses. This impression was supported by

the impressions of approximately one-third of the student sample. On

the other hand, approximately one-fifth of the student sample reported

that they had actually worked harder.

d. A majority of administrators (57%) but fewer faculty (27%)

felt that students get less out of courses taken on a pass -fail option

basis than courses taken on an ABCDF graded basis. On the other hand,

approximately 39% of the students with pass-fail explrience felt they

had benefited more from the courses; only 11% felt they got less out of

the courses.

Question #5: What a.7e the betielcs oti students, Baca y, and ad-

ministkatots about the academic okientation and commitment to f.ea'u

hetd by undeloaduate students at U. T. Austin?

a. Faculty and administrators tend to support ABCDF grading as

being essential for undergraduate U. T. Austin students, while students
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tend to view ABM" grading as being noxious but necessary academic routine.

Littl? evidence was found of commitment to "learning for learning's sake."

b. Students, faculty, and administrators concurred that grades are

necessary for purposes of graduate study and job placement and as helpful

feedback to both students and faculty.

c. While students tend to prefer to minimize or eliminate grading,

faculty and administrators prefer not to do so.

Question #6. What ate the ptincipat teasons uplifted by 'students

Act theil taking coutses on a pads -Sai basis?

a. The primary motives reported by students for taking courses

on a pass-fail option basis were to lighten their academic course loads

and to reduce the "threat value" of letter grades while taking the courses.

b. Secondarily, students felt the pass-fail option served as a useful

vehicle for academic exploration in a minor or interest area. It was seen

as an appreciably less viable means for helping select a major.

Question 47: What 4 the degtee o6 teputted sati.s6action by stu-

dents the pass-iait coutsea they have taken?

a. Pass-fail students were moderately satisfied with the courses

they had taken on a pass-fail basis in accomplishing the intended purposes

the students had in taking them.

b. Pass-fail students were moderately satisfied in the global

sense with their experience in the 27 target classes examined, but they

were no more satisfied than were their ABCDF graded counterparts.
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Question *8: What ate the ptimaty keasons icacutty and administla-

t-ls impute to students as the bases tiol taking pass -pail' com/ses, and how

"Ceiiitimate" do they conside4 these 'reasons to be?

a. Faculty and administrators are quite accurate in their percep-

tions of the primary reasons students are taking courses on a pass-fail

basis. These reasons include: (1) lightening one's academic load; (2) maxi-

mizing learning without having to worry about grades; (3) reducing anxiety

about one's grades; and (4) minimizing risk of low grades in an unfamiliar

area.

b. When faculty and administrators were asked to evaluate how

"legitimate" they considered student reasons for taking the courses to be,

a close correspondence was not found between the most frequent reasons

given (among 10 reported) and the frequency with which faculty considered

those reasons to be "legitimate." The most frequent reason, "lightening

one's academic load," was ranked eighth by faculty and seventh by adminis-

trators in degree of legitimacy.

c. Overall, faculty members do not perceive students as using pass-

fail courses as a vehicle for lessening class attendance; however, adminis-

trators on the average tend to believe that pass-fail courses result in

reduced attendance.

Question #9: Do students who ane taking coultses on a pasalait

option basis teceLve highea at Bowen pada on the average than do theiA

ceassmates cnueted iv the same ewers on an ABM basis?

a. Both pass-fail and ABCDF graded students were achieving on the

average at a "B-" to "B" level in the 27 target classes surveyed.

b. No significant difference in the performance of the two sub-

groups was found.
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Question #10: V szudenth who ate enufied in eeutses en a pass-

ian option basis tepot.t highet tcvas satisiactien with those ceutses

;.han de theit cassmate4 who au taking the same courses en an ABM

taded basis?

a. Both pass-fail and ABCDF graded students in 27 target classes

were moderately satisfied with the class experience they were having.

b. No significant difference existed in the relative level of

overall satisfaction reported by pass-fail (5.33) and ABCDF graded stu-

dents (5.18) in the 27 classes.

c. Based on their experience in all optional pass-fail courses

taken at U. T. Austin, about one-third of the pass-fail students reported

that they wanted to take additional courses in the disciplines in which

they had taken their pass-fail work.

Question #11: What attitudea do atudenta, Ocutty, and admini.stm-

tots hofd tuwalld specqied hypothetice. changeA in the pass -gaie grading

.sustem?

a. Students, faculty, and administrators concur that the under-

graduate pass-fail option system of grading should not be abolished.

b. Strongest support among students for this conclusion comes

from students with pass-fail experience.

c. Among those holding the opposing view, the strongest sentiment

came from the administrator sample.

d. Both faculty and administrators are almost equally divided

about the need for changing the system. A large proportion of both groups

are either uncertain or have no particular feelings one way or the other.
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e. stdbeAts: facuity, and administrators concurred in supporting

the desirability of chancing the present system to require specification

of the minimum competence standards.

f. Students, faculty, and administrators concurred in supporting

the desirability of assuring that professors have no knowledge of which

students are registereO on a pass-fail option basis.

g. Administrators and faculty generally supported the suggestion

that pass-fail students be required to attain at least a "C" in order to

receive a 'pass" (CR) grade when taking a course on a pass-fail option

basis; students were only mildly opposed to the suggestion.

h. Students tended to favor change options that increased their

range of alternatives and were oppoted to those that constrained them.

i. Faculty and administrators tensed to concur in seeing a need

for maintaining constraints on students' use of pass-fail opticns.

Question 012: Now knotedgeabie ate ttudentA, 6acutty, and adminia-

tttots about the pne4ent pa46-04..Z option ay4tem pading?

a. Overall, students, faculty, and administrators were moderately

conversant with the pass-fail option system of grading. Among these three

groups, the administrators reported that they were the most conversant.

b. A significant minority (about one-fifth) of both the student and

faculty samples considered themselves almost completely nonconversant with

the pass-fail option system at U. T. Austin.

Ouestion #13: What ate the .types and extent o6 penceived administm-

tive ptobeems atiaing On both adminiamtru and Sacuity in cenjunetion

wah the inXementation o tke paaa-liait option gtading wptcm?

a. Administrative procedures necessary for pass-fail registration

were not perceived by pass-fail students as king an inconvenience.
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C. Students, faculty, and administrators concurred in supporting

the desirability of changing the present system to require specification

of the minimum competence standards.

f. Students, faculty, and administrators concurred in supporting

the desirability of assuring that professors have no knowledge of which

students are registered on a pass-fail option basis.

g. Administrators and faculty generally supported the suggestion

that pass-fail students be required to attain at least a "C" in order to

receive a 'pass" (CR) grade when taking a course on a pass-fail option

basis; students were only mildly opposed to the suggestion.

h. Students tended to favor change options that increased their

range of alternatives and were opposed to those that constrained them.

i. Faculty and administrators tensed to concur in seeing a need

for maintaining constraints on studew,s1 use of pass-fai 1 opticns.

Question #12: Now hnodetigeabLe ttudealb, gacuety, and adminia-

tlatots about the pneaent pa43 -Set4Z ution 60.tem of grading?

a. Overall, students, faculty, and administrators were moderately

conversant with the pass-fail option syStem of grading. Among these three

groups, the administrators reported that they were the most conversant.

b. A significant minority (about one-fifth) of both the student and

faculty samples considered themselves almost completely nonconversant with

the pass-fail option system at U. T. Austin.

Question #13: What au the ti'pc4 and extent 6 penceived admknatna-

(we oobeems ali3ina 6ot both adminiatnato44 and 6acuCtp in conjunction

with the impanicutation 06 the pa56-bait option guiding 6y6tm?

a. Administrative procedures necessary for pass-fail registration

were not perceived by pass-fail students as being an inconvenience.
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b. the preponderance of students who had never signed up for a

course on a pass-fail option basis did not consider the requisite admin-

istrative procedures as having served as a deterrent to their participation.

c. Faculty members in the sample reported that the requisite ad-

ministrative procedures for pass-fail registration had not appeared to be

an inconvenience to students of their acquaintance or as a deterrent to

themselves in deciding whether or not to make available their courses on

a pass-fail basis.

d. Administrators reported that students known to them were

moderately inconvenienced by administrative procedures related to the

registration process.

e. The differential findings among the three samples may be due

to variable interpretations of the question, which some respondents may

have construed as limited to the initial registration and others inter-

preted to extend to subsequent changes in registration status.

f. Student respondents tended to perceive administrative con-

siderations as being given relatively greater weight in formulating policy

about the pass-fail option system than are student or faculty preferences.

Faculty and administrator respondents did not concur in this perception.

g. Students did not perceive faculty teaching courses on a pass-

fail option basis as according pass-fail students differential treatment

from that given ABCDF students in their classes.

h. Administrator respondents did not see administrative consider-

ations as being given greater weight than were faculty or student preferences

regarding the pass-fail option system, nor did they think they should be.
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Question =14: W;lat 'las been t1 exrelience ci administ.mtets in

impeementinti the pass- act ptivn system?

a. On the average, administrator respondents in the sample rated

their efforts in implementing the pass-fail option system as being of

moderate difficulty.

b. For a substantial minority of the administrator respondents,

implementing the p....Ls-fail option system and attendant "paper work" have

been highly difficult, while for others the process has been of minimal

difficulty.

Question #15: In ptact:ze, what i.s the depez o6 administuctc"ti.

adhetence to the univelsity and cottege lutes weciioigg conditions Ann

palticipation in CCUASC4 on a pa4alait option basis?

a. Compliance with most of the rules governing the pass-fail

option system has been observed.

b. The three rules most often ignored are (1) students must stare

their intentions to register for a course on a pass-fail basis by a given

date; (2) the department concerned must decide whether a course taken on

a pass-fail basis may be counted as part of the student's major require-

ments; and (3) advanced standing examinations on a pass-fail basis may be

permitted in required subjects.

Implications

It is significant to the investigators that the degree of contro-

versy surrounding the optional pass-fail grading issue has been so ex-

tended, even though pass-fail registration constitutes only a relatively
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small proportion of the students' academic program. Two major factors

may account for the difficulty: the first is a pragmatic consideration

and the second is a substantive issue.

The pragmatic issue centers on the administration of the program.

Those persons most intimately involved are heavily burdened by thy: ad-

ditional workload that implementation of the pass-fail option system

requires. It is not surprising that administrators strongly support

the change option that proposed limiting to one the number of times a

student might change his mind about his enrollment status as a pass-

fail or ABCDF graded student in a course. Presumably, rule changes or

increased staffing would be means of dealing with the .roblem at this

practical level.

This second aspect is not easily dealt with. Pt the heart of the

issue appears to be a basic value conflict between students on the one

hand and faculty and administrators on the other. At stake are the faculty

and administrators' commitment to academic excellence in an upwardly mobile

university and the traditional prerogative of the faculty and administra-

tion to dictate the means by which educational objectives will be achieved

and standards maintained. The students have equally precious values at

stake. Their intent is to maximize their felt prerogative to increase

their control over the character and content of their educational experi-

ence, in pursuit of goals that are likely to differ from traditional

academic values to which faculty and administrators are prone to subscribe.

It should, therefore, he of no surprise that students support changes in

the present pass-fail option system that maximizes the range of alterna-

tives open to them, thereby permitting actualization of their diverse in-
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terts. Similarly, it is equally consistent that faculty and administra-

tors should continue to insist on the prerogatives to specify the nature

and content of academic progras as c means of actualizing their intents.

The problem is not limited to conflicting educational objectives

as ends. At issue is also the means by which these means shall be ac-

complished. A central ethic of import to faculty and administrators is

the conniznient to scholarly diligence and discipline that is so well

personified in the experiences of faculty members and administrators.

What is suggested by the data is a conviction on the part of faculty and

administrators that the pass-fail option system may be a vehicle for cir-

cumventing the academic rigors so central to the value ethos of academia.

The resolution of the issue is dependent on the degree of willing-

ness of the faculty and administrators to accept the legitimacy of stu-

Gent uses of the university for of ..r than those to which faculty and

administrators tend to subscribe--uses that reflect something other than

a couritment to traditional academic ideals.

The above picture is overdrawn and oversimplified. Not all unoer-

graduates have spurned traditional academic ideals, and many faculty and

administrators are sensitive to and sympathetic with students' pursuit of

tneir own objectives. Nevertheless, the basic conflict ir this particular

issue, as with a rumber of other localized issues, revolves around how the

challenge for change is received and how it is ultimately resolved.
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Table 2a

SUMMARY DESCRIPTION OF ENROLLMENTS BY COLLEGE OR SCHOOL OF THE CLASSES

FROM WHICH STUDENT SUBJECTS WERE TAKEN

College or Number of Number of Percent Of
School Undergraduate Undergraduate Total Registrations

Registrations Registrations Represented In
(Fall, 1973) In The Sample The Sample

School of Architecture 2,822 81 2.87%

College of Business
Administration 16,137 94 0.58%

School of Communications 5,847 45 0.77%

College of Education 11,251 36 0.32%

College of Engineering 7,276 96 1.32%

College of Fine Arts 10,237 59 0.58%

Division of General and
Comparative Studies 4,494 53 1.18%

College of Humanities 25,019 54 0.22.4

College of Natural Sciences 36,289 96 0.26%

College of Pharmacy 2,103 62 2.95%

College of Social and
Behavioral Sciences 33,031 184 0.56%

School of Nursing
(System-Wide) 627 9 1.44%

Overall 1'5,f33 767 0.56%
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Table 2b

SUMMARY DESCRIPTION OF THE CLASSES FROM WHICH THE STUDENT

SUBJECTS WERE TAKEN

Class
Number

Class Number In
Class

1 PI 104 10

2 CH 325M 49

3 MUS 606A (a) 25

4 MUS 606A (b) 34

5 INS 357 16

6 HE 320 26

7 PHY 341 21
.

8 N 347 9

9 GOV 366 86

10 HIS 355 41

11 CC 630A 26

12 PEN 363 49

13 OAL 340 11

14 GS 339 13

15 E 379M 17

16 J 325 21

17 GS 321 40

18 PHR 338 62

19 ARC 348 81

20 ANT 325K 35

21 SPE 111L 24

22 PEN 320 47

23 EDP 667B1 11

Number of P-F Number of ABCDF
Registrants Graded Students

2 8

7 42

14 11

22 12

4 12

9 17

4 17

6 3

23 63

6 35

7 19

8 41

4 7

6 7

8 9

3 18

5 35

3 59

6 75

7 28

8 16

6 41

63 5
6

Gn to th2 next pave.



Table 2b (Continued)

SUMMARY DESCRIPTION OF THE CLASSES FROM WHICH THE STUDENT

SUBJECTS WERE TAKEN

Class
Number

Class Number In
Class

Number of P-F
Registrants

Number of ABCDF
Graded Students

24 SOC 320K 22 4 18

25 RE 358 55 13 42

26 OA 304 23 4 19

27 EDP 667A1 15 1 14

Total 869 195 674

64
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STUDENT PASS-FAIL OPTION QUESTIONNAIRE
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Osi tort 11/40114a,

STUDENT PASS-FAIL OPTION QUESTIONNAIRE

the University of Texas at Austin

Orientation: During the past year considerable discussion has focused on the

undergraduate Pass-Fail Option system of grading at U.T. Austin and its possible
**vision. Students, faculty, and administrators are agreed that insufficient

data are available on which to base reasonable
decisions about the desirability

of change. Hence, carefully selected representative samples of all three groups

are being asked to participate in this important survey. Your responses will

help to provide an adequate data base that will be used in formulating future

policies concerning the undergraduate Pass-Fail Option. Your opinions will

eouatl Please help us by completing the attached questionnaire. Thank you.
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STUDENT PASS-FAIL OPTION QUESTIONNAIRE

Directions: The questions listed below refer to the elective pass-fail system

'(pass-fail option) at The University of Texas at Austin as presently available

to sophomore, junior, and senior students. If your experience with pass-fail

courses has been at another collegiate
institution, or if you are familiar

with the pass-fail system at the graduate level, or if you have taken required

undergraduate courses available only on a pass-fail basis, disregard those ex-

periences. We want to got your impressions as they pertain to undergraduate

students at U.T. Austin who elect to take certain courses on a pass-fail option

basis. Respond to all appropriate questions even if you are not entirely sure

of your answer. Usually, your first response is the best one.

Please note that the term "ABODF grading" is used throughout this question-

naire and refers to the traditional system of letter grading.

1. Write the name and number of the course in which you are completing thisquestionnaire:

. name of course

nunitTererse 1-101
unique number of course

S

2. Are you taking this course on a Pass-Pail basis?

(1) Yes

(2) No

36 Now satisfied are you with this course? (Circle the appropriate number.)

very Unsatisfied 1 2 3 4 5 6 7 Very Satisfied

4. At the time you decided to take this course, the ABCDF grade you thoughtyou realistically could achieve was

(13) A+ (10) 8+ (0?) C+ (04)

(0)

D+

D

(01)

(32) A (09) 11 (06) c

(11) A- (08) B. (05) C- (02) D-

(Go on to the next page.)
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2

5. What :fade average have you earned in this course up to this point, based
on grades received?

(13) A+ (10) 0+ (07) (04) D* (01) F

(12) A (09) B (06) C (03) D

(11) A. (0) B. (05) C. COO D.

6. How many undergraduate courses have you elected to take at U.T. Austin on
Pass.Fail Option basis? Check appropriate number.

(0) none

(1) 1

(2) 2

(3) 3

(4) 4

(5) 5

(6) 6

7. Now many courses have you taken at other colleglate institutions on a Pcsa.
Fail or Credit (CO/Non.Crodit (MCr) basis?

(0) none

(1) 1

(2) 2

(3) 3

(4) 4

(5) r,. 5

(6) 6

B. To help you in selectinc your major. have you elected to take at least on
course at U.T. Austin on a PassaFail basis?

(1) Tee

(2) No

IF TOUR ANSWER TO QUESTION 0 WAS NO. O? QUESTION O.

9. Now important was that (those) coarse(a) to you in helping you select yourmajor?

Very Unimportant 1 2 ) 4 5 6 7 Very "venom.

(Go on to the next page.)
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OMIT QUESTION # 10 IF YOU HAVE WIT TAKEN A COURSE AT U.T. AUoTIN ON A PASS-FAIL

OPTION BASIS.

10. For what othor purposes hvo you takon courses on a Pass -Fail Option tests

at U.T. Austin? Chock each item that applies and then rate the dogroo to
which that item was successful in accomplishing its purpose. The scale
indicated refers to tho following:

1 not at all satisfied
2 m moderately unsatisfied
3 = mildly unsatisfied
4 = neither satisfied nor unsatisfied
5 = mildly satisfied
6 = moderately satisfiod
7 = completoly satisfied

OTHER INTENDED minsE3 Fon TAKNa
COURSES ON A PASSFAIL OPTION BASIS
AT U.T. AUSTIN

DECREE TO MaCH YOU WERE SATISFIED
WITH COURSES TAKEN ON PASS.FAIL OPTION
IS ACCOMPLISHING ThE INTENDED PURPOSES
YOU HAVE CHECKED AT LEFT. (Circle Ap-
propriate number on checked items gnizi)

NOT AT ALL OWLET=
SATISFIED SATISFIED

a. ........ To lighten my load. 1 2 3 4 5 6 7

b. To minimize tho risk of
1 2 3 4 5 6 7low grades in a'. unfamiliar

. area.

=1Mminir.a Mr Ols..... rro

O. To maximize my learning
1 2 3

.

4 5 6 7without having to worry
about the grade.

----....----4-,---

d. To avoid competition with

1 2 3 4 5

.

6 7students majoring in the
area.

e. To enable mo to hold a
1 2 3 4 5 6 7part.timo job.

f. Had novor taken a pass-fail
courso beforo and wanted to 1

.

try it.
2 3 4 5 6 77

.
Gs Because I'm opposed in prin-

1 2 3 4 5 6 7ciple to other moans of
grading.

h. To enable MO to tako courses
outside my major area for ex.
ploratory purposes as a pos. 1

Bible minor or interest area.

2 3 4 5 6 7

1. To reeluco anxiety about my

1 2 3 4 5 6 7grades.

3. 2 3 4. 5 6 7
-Twar in



OMIT QUESTION # 11 IF YOU RAVE NIT TAKEN ANY COURSES ON A PASS-FAIL OPTION BASIS
AT U.T. Awns.

11. This question inquires into your experiences with courses you elected to
take at U.:. Austin on a pass-fail bests, including those you may be taking
right now. First, write to the name or number of each pass-fail course you
have taken in tho space iiientei. Start with your most recent course
(1h1s course, it you Are t-.ki.ne. it on a passfatl basis) in Column 1 and
work backwards throur,h Columns 2, 2, 4, 2, and 6. Next, read all ef the
descriptive statements.to the left of the columns. Then, check each of the
blanks in Column 1 corrvspondin: to the descriptive sentences that apply in
describing your react:on .o your most recent pass-fail course. Check. apply..
cable blanks in Column 2 tom your next most recent pass-fail course. Repeat
this proceluro in tho successtvo columns for as many such courses as you
have taken.

NAMES OF COURSES TARN'
(write in)

Col. Col. Col. Col. Cal. Cpl.
1 2 3 4 5 6

a. This course counted toward fulfilling
specified Area Requirements outside the
department in which I'm majoring. --... -...-....- ....-... -....

b. I worked harder than I usually do for
a course. 4am~. MUMMI. 411~...

e. I worked less hard than I usually do fora etnursa.
411im w....... ador

.1.....

d. I was less anxious about the course
than I usually am when I am graded on
an ABCDf basis.

--.... ----...-- ---- ......

e. I got more out of the course than I
usually do when graded on an ABCDF basis.

...... --

f. I got less out of the course than I
usually do when graded only on an ADCDF
basis.

=MINIM-- mIMM

g. It caused me to want to take at least
one additional course in the SAMO aea...
demic discipline, but I have not yet
done so.

----

......

h. It caused mo to take at least one other
course in the same aca.:0-ac discipline,
and I have done or am now doing so.

MMEMm.

10 I would recommend this course to a friend
who asked no about it. -- Omm Malan,

3. I would not have taken this course if it
had been offered only on an AECDF basis.

..--...... .....
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a2. A number of suggestions have beer made about potential changes in the
current undergraduate pass-fail option system at U.T. Austin. Please rate
the degree to which you would support or oppose each of the possible options
listed below by circling the appropriate number on the indicated scale at
right. Keep in mind that the points on the scale are equivalent to the
following:

BEST COPY AVAltAKE

1 strongly oppose
2 moderately oppose
3 0 mildly oppose
4 0. neither support nor oppose
S mildly support
6 0 moderately support
7 strongly support

PDsolisLE OPTIONS IN THE UNDERGRADUATE
PASS-FAIL OPTION SYSTEM AT U.T. AUSTIN

nFCREE TO WHICH YOU OPPOSE OR SUPPORT
SUCH A CHANGE (Circle appropriate numi

STRONGLY STRONGLY
OPPOSE SUPPORT

e. Leave it as it is. 1 2 3 4 5 6 7

b. Abolish the undergraduate pass-fail
option completely. 1 2 3 4 S 6 7

C. Restrict it to courses outside
One's major department. 1 2 3 4 S 6 7

d. Restrict it to courses outside one's
major department and outside of Area
Requirements.

1 2 3 4 S 6 7

e. Restrict it to courses outside one's
major department and outside of Area
and College Requirements.

1 2 3 4 S 6 7

f. Permit each College or School withiri
the University to set its own regula-
tions about the undergraduate pass-
fail option.

1 2 3 4 S 6 7

g. Permit undergraduate students to take
as many courses as they wish on a pass-
fail option basis, as long as they have
met the course prerequisites.

1 2 3 4 .5 6 7

h. Extend until the end of the semester the
point at which an undergraduate student
can change from Pass-Pail status to 1 2 3 4 6 6 7

ABCDF status.

i. Extend until the end of the semester the
point at which an undergraduate student
can change from ABM status to Pdss-
Fail status.

imal.111..11110

J. The undergraduate student should decide
when he/she registers for a course
whether he/she will take it on a pass-
fail option basis and should not be
permitted to change later.

1 2 3 4 5 6 7

1' 2 3 4 5 6 7

(Question is continued on next page.) 116



12. (Continued) BEST COPY AI/All:ARM a

POSSIBLE ornoNs IN Tim UNDRGRADUATE DEGREE TO WHICH YOU OPPOSE OR SUPPORT
PASS-FAIL OPTION SYSTLM AT U.T. AUSTIN THE OPTION. (Circle eppropriate number.)

STRONGLY
OPPOSE

STRONGLY
SUPPORT.........^................Pmnial

k. Require an undergraduate student to do
at least C (as opposed to D) work in a
course in order to receive a "pass"
when taking a course on cepass-fail
option basis.

1 2 3 4 5 6 7

I. Require instructors to advise under-
graduate students thking their courses
on a pass-fail option basis at the out-
set what the minimum competence stan-
dards for passing that course will be.

1 2 S 4
.

5 6 7

a. Require undergraduate students to have
a specified minimum cumulative grade-
point average before they may take a
course on a pass-fail option basis.

I 2 3 4 S 6 7

D. Permit either pass-fail grading or ,

ABCDF grading in all undergraduate
courses that now use 221zpass-fail
grading.

1 2 3 4 5 6 7

O. Leave the matter of whether or not a
student may take a particular under-
graduate course on a pass-fail option
basis to the discretion of the profes-
sor involved.

I 2 3 4

.......

S 6 7

p. Extend the eligibility to take courses
on a pass-fail option basis to freshmen. 1 2 3 4 $ 6 7

q. Assure that professors have no knowledge
of which undergraduate students arc tak-
ing their courses on a pass-fail basis
and which students are taking it on an
ABCDF basis. The professor would turn in
ABCDF grades for all students, and the
appropriate eours"6Trade would be re-
corded by the Registrar.

1 2

.

3 4 $ 6 7

---....------..--
.

r. Do not use a failing grade received in
an undergraduate course taken on a pass.
fail option basis in calculating grade-
point average.

1 2 3 4 S 6 7

s. For'each undergraduate course token on a
pass-fail option basis, have the Regis-
trar also record in a special file the
appropriate ABM: letter grade earned by
the student, and perAit the ABCDF letter
grade to be retrieved and reported at the
student's request (for exatple, for grad-
uate school admissions or for employment
purposes.)

1

.

2 3 4 5 6 7

(Go on to the next page.)
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13. On the U.T. Austin campus, a variety of beliefs exist about undergraduate stu-
dents' academic orientations and the purposes served by grading. Please express
your views about each of the statements below by circling the number on the sevin
point scale that best reflects how you feel. Keep in mind t.at the points on the
scale are equivalent to the following:

1 * strongly disagree

2 e moderately disagree
3 0 mildly disagree
4 neither agree nor disagree
5 0 mildly agree
6 p moderately agree
7 strongly agree

BEST COPY AVAILABLE

BELIEFS ABOUT U.T. AUSTIN UNIMGRADUATE
STUDENTS' ACADEMIC ORIENTATIONS AND RA-
POSES OF GRADING

a. Most undergraduate students are more in-
terested in the subject matter of their
courses than in the grades they receive.

b. Most undergraduate students need the in-
centive of grades to motivate them to
work.

c. Grades do not reflect how much under.
graduate students get out of a course.

. Most undergraduate students will do the
least work they can to get by.

STRONGLY
DISAGREE

STRONGLY
AGREE

1 2 3 4 S 6 7

1 2 3 4 5 6 7

1 2 3 4 5 6 7

e. Grades are needed to let undergraduate
students know where they stand relative
to other students in the course.

f. Grades are needed to let undergraduate
students know where they stand with re-
spect to mastery of the course content.

g. Grades are needed to provide faculty
with feedback ahout the degree to which
they are getting their subject matter
across to undergraduate students.

h. If it weren't for graduate school en-
trance requirements, undergraduate
grades would be unnecessary..

i. If it weren't for getting a joy, under-
graduate grades would be unnecessary.

1 2 3 4 6 7

1 2 3 4 S 6 7

1 2 3 4 5 6 7

1 2 3 4 S 6 7

1 2 3 4 S 6 7

1 2 3 4 5 6 7

be better served if there were no un-
dergraduate grades at all.

1 2 3 4 S 6 7

k.

...---.....,

---........,
Most undergraduate students are inter

in learning for learning's sake. 1 2 3 4 5 6

......

7

I. It might be to on undergraduate student's
disadvantage later on if he/she were to
take courses on a pass-fail basis.

1 2 3 4 5 6 7

m. Most undergraduate students who elect to
take courses on a pass-fail option basis
work less hard than for AICDF graded
courses.

1 2 3 4 S 6 7

n. Most undergraduate students who elect to
take courses on a pass-fail option basis
are achievement-oriented.

1 2 3 4 5 6 7

o. It is almost impossible for an undergrad-
uate student to pet a failing grade when
taking a course on a pass-fail option basis, 1 2 3 4 5 6 7

(Go on to the t page.)
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ANSWFR QUESTION 0 14 IF YOU HAVE :MEN or ARE NOW TAKIM AN UNDERGRADUATE COURSE
AT U.T. AUnT1N ON A PAS'.3-FAIL AN5WER CUEGTION f 15 IF YOU HAVE NEVER
TAKLA) A COURSE AT U.T. AUSTIN ON A PASS-FAIL OPTION BASIS.

14. To what extent have the administrativo procedures necessary for pass-Call
registration been an inconvenience for you?

Not At All 1 2 3 4 5 6 7 To A Great Extent

15. To what extent havo the administrative procedures served as a deterrent to
your taking a course on a pass-fail option basis?

Not At All 1 2 3 4 5 6 . 7 To A Great Extent

16. Administrative considerations Appear to be given greater weight at U.T. Austin
in determining undoreraduate pass.fail option policies than student pre
farences.

Strongly Disagree 1 2 3 4 5 6 7 Strongly Agree

17. Administrative considerations appear to bo given greater weight at U.T. Austin
in determining undergraduate pass.fail option policies than L..4,4.1.:4 pre-
ferences.

Strongly Disagree 1 2 3 4 5 6 7 Strongly Agree

18. U.T. Austin faculty are less willing to spend time with an undergraduate
student taking a course on a pass-fail option basis than with a classmate
taking the course on an AbCDF grading basis.

Rtynnewly himAerram 1 7 3 4 5 6 7 Strongly Agree

19. A U.T. Austin faculty member is likely to lower his/her standards for a
minimally passine grade for an undergraduate student taking his/her course
on a passfail option basis.

Strongly Disagree 1 2 3 4 5 6 7 Strongly Agree

20. I think that undergraduate students who take courses at U.T. Austin on a
pass-fail option basis are usually: (check one)

(1) better students

(2) poorer students

(3) average students

(4) approximately equal numbers of better, poorer, and
average students

(5) students from both cstromos of ability 10vels
(the poorer and the bettor)

21. After my experience with takinil courses at U.T. Austin on a pass -tail option
basis, I would rocomr.uni to a neinna that he take undergraduate courses on a
past-fail option basis whenever possible.

Strongly disagree 1 2 3 4 5 6 7 Strongly Disagree

(Go on to tho next page.)
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22. How well informed are you about the undergraduate pass-fail option system
of grading at U.T. Austin?

Not At All 1 2 3 4 5 6 7 To A Great Extent

DATA ABOUT YOURSELF:

23. Sox:

(1) M.

(2) F

24. 'atij/jailisichooi GraglualuiLLlsat (Estimate ir neoesaary)

(1) Top 10%

(2) Upper (first) quarter, but not top 10%

(3) Second quarter

(4) Third quarter

(5) Fourth (bottom) quarter

25. ,Presont Classification:

(1) Freshman

(2) Sophomore

(3) Junior

(4) Senior (fourth year)

(5) Senior (fifth year)

(6) Graduate

(7) Special Student

(8) Other:

26. SAT Scores: (Estimate if necessary)

Didn't take SAT

Verbal
MINIM. MINIUM ~NO

Mathematical .

Total

11=.11,1101 a a a
27. U.T. Austin Grade-Point Aver. o: (on a 4.0 scale on which Awe, Bm3, etc.;

e.g., 2.561

(a) Overall Cumulative Grade-Point Average (Estimate if necessary)

(b)

(0)

=NOM" 9 omM11. wpm. Cumulative Grade-Po1nt Average in courses in your major
(Estimate it necessary)

If you have no major, your cumulative Grade-Point Average
in Upper Division Courses (Estimate if necessary)

(Go on to the next page)
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26. Current Major: Select the appropriate code number from the attached sheet
(last page) aO write it here.

(For example, if your major
is ktv,lish write in 0 6 2 .)1 ..I

29. List in order (most recent to least recent) other majors, if an/ (using
appropriate code numbers from the attached sheet;:

(a) 11 =MOM. most recent previous major (code number)...ft
(6)

IlMomm next most recent previous major (code number)

(c) next most recent previous major (code number)=
30. Are you a Transfer Student?

(1) Yes
-

(2) No

31. If your answer to question 130 was yes, write in your overall Cumulative
Grade-Point Average from your previous college(s): (Estimate if necessary.)

11118 -
32. Are you planning to go on to a professional or graduate school?

(1) Yes

(2) No

(3) Undecided

33. How certain are you about your career plans?

COMPLETELY rnmptriviv
UNCERTAIN 1 2 3 4 S 6 7 CERTAIN

34. If there are any additional matters relating to the pass-fail option for
undergraduate students at U.T. Austin on which you would like to give youropinions or suggestions, please write these below or on the back of thispage. We are especially interested in any additional comments you may have.

Thank you for your cooperatiou.

E37577iimrry, Director
Pass-Fail Option Survey Project
Telephone: 471-1133
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LIST OF MAJORS (BY COLLEGES):

otpUrsitiesq Ad!ninistration:.

bl. Account AN:

02. Actuarial Science
03. Busillesh. Freshman-Sophomore

04. Business, General
OS. Business, Honors
06. Business, International
07. Business, Special
08. Business, Undetermined
09. Engineering Route to Business
10. Finance
11. Insurance
12. Management
13. Marketing
14. Office Administration
IS. Petroleum Land Mialarement
16. Statistics and Operational Research
17. Transportation
18. World Resource & Industries

o Cmr.mnnicaion:
147-Advertising
20. Communications, Freshman-Sophomore
21. Journalism
22. Radio-Television-Film
23. Speech

Colic: of Lducat:ono
/4. Education, Llementary
25. Education, Physical
26. Education, Secondary
27. Education, Special
28. Education, Undetermined
29. Teaching Certificate

o ego of LaInvermA:.
U. Aerospace
31. Architectural
32. Chemical
33. Civil

34. Electrical
3S. Engineering Science
36. Mechanical
37. Petroleum

College of Fine gii77
lb. Art
39. Art, Education
40. Art, History
41. Art, Studio
42. Drama
43. Drama, Education
44. Drama, Production
4S. Fine Arta B. A.
46. Music
47. Music, Education
48. Music, Theory
49. Music, Applied
SO. Music, Literature
Si. Playwriting

aWETTiim Lov,rative :,t64ICS:
12. Archeoloocal Studies
53. Architecture Studies
54. American Studies
SS. Ethnic Studies
56. Latin American Studies
57. Middle Eastern Studies
Se. Plan II
59. Undetermined in General and

Comparative Studies

nilariaM75711es:
60. Llussies
61. Czech
62. English
63. French
64. German
65. Greek
66. Hebrew
67. Italian
68. Latin
69. Criental and African Languages
70. Philosophy
71. Portuguese
72. Russian
73. Spanish
74. Undetermined in Humanities

aiii77"Eniatura; sexences:
)5. bioiogy
76. Botany
77. Chemistry
78. Chiid DevelopNent, B. S.
79. Food Systems gAnagemeGt. B. S.
80. General Home Economics, B. S.
81. Geology
82. Home Economics, B. S.
83. Interior Design, a. S.
84. Mathematics
85. Medical Technology
86, Microbiology
87. Nutrition
88. Physics
89. Teacher Education Home Economics
90. Textiles and Clothing. B. S.
foI. ?liyhics

92. Zoology
93. Undetermined, Natural science

Co ,r o ocial and es""."") S"cric;i7
Anthropaogy

95. Edonomics
96. Geography
97. Government
98. History
99. Linguistics
100. Psychology
101. Sociology
102. Undetermined, Social & behay. Science

Specie Advising in Arts and Sciences:
103. Asian Studies
104. Folklore
105. Health Professions
106. International Studies
107. Physical Therapy
108. Social Welfare Studies

189. Pre-Dental
110. Pre Med (Liberal Arts)
111. Nursing
112. Pharmacy
113. Law
114. Architecture
11S. Undetermined (ilD College)
116. No Major Listed
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FACULTY PASS-FAIL OPTION QUESTIONNAIRE

The University of Texas at Austin

orientation: During the past year considerable
discussion has focused on

the undergraduate Paw. -Fail Option system of grading at U.T. Austin and its

possible revision. Students, faculty, and administrators are agreed that

tnsufficient data are available on which to base reasonable decisions about

the desirability of chance. Hence. carefully selected representative samples

of all three groups are being asked to participate in this important survey.

Your responses will help to provide an adequate data base that will be used

in tormu)ating future policies concerning the undergraduate Pass-Fail Option.

Please help us by completing the attached questionnaire. Thank you.
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Mroctionns Tho questions listed below refer to the elective pass.fatl system

(pass-fail option) at the University of Texas at Austin as presently available

to sophomore, junior and senior students. If your experience with pass -fail

courses has boon at another collegiate institution, or if you are familiar with

the pass -fail system at the deaduato level, or if you have taught required under.

graduate courses available 2niz on a pass-fail option basis, disregard those ex-
periences. We want to got your impressions as they pertain to undergraduate

students at U.T. Austin who elect to take certain courses on a pass-fail option

basis. Respond to all appropriate questions oven if you are not entirely sure

of your answer. Usually, your first response is the best one.

Please note that the term "ABCDF grading" is used throughout this questionnaire

and refers to the traditional system of letter grading.

1. Write the department and college (or school) in which you teach:

Department. ollege or scoop

2. Chock as many as apply:

.111101

1.11.111110..

.010111=111110

a. I am currently teaching one or more courses which are being taken
by some undergraduate students electively on a pass-fail option

h4 I have previously taught one or more courses at U.T. Austin which
have been taken by undergraduate students on a pass-fail option
basis.

o. To the best of my recollection, no undergraduate student has taken
any of my courses at U.T. Austin on an elective pass-fail option
basis.

3. I would estimate that may experience with undergraduate students at U.T. Austin
electing to take courses on a pass-fail option basis has been with: (check ono)

(1) no students

(2) '1 or 2 students

(3) 3 to 7 students

(4) 8 to 15 students

(5) 16 to 25 students

(6) 26 to 50 students

51 to 100 students

...JO more than 100 students

(Go on to the next page.)
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2

OMIT QUESTIONS 4 AND 5 IF YO1 HAVE HAD NO UNDERGRADUATE STUDENTS TAKING YOURCOURSES AT U.T. AUSTIN ON A PASS-FAIL OPTION BASIS.

4. As nearly as you can infer, what are the primary reasons U.T. Austinundergraduate studonts take your courso(s) on a pass-fail option basis?(Check as many as apply. Double chock those you consider particularlyimportant.)

a. as an aid to the selection of a major.

b. to lighten their load.

c. to minimize the risk of low grades in an unfamiliar area.

d. to maximise their learning without worrying about their grades.

e. to avoid competition with students majoring in the area.

f. to enable) thorn to hold part-time jobs.

MINONImIlm

O.M11

g. because they had never taken a pass-fail course heft andwanted to try it.

h. because they wero opposed in principle to other means of grading.

I. to enable them to take
courses outside their major areas forexploratory purposes as possible minors or interest areas.

j. to reduce anxiety about grades.

k. to get by with less effort.

1. other:

.1.1.110

(write In)
a. I have no basis for responding.

=111111.NIMMIM

5. In your personal judzoment, what would be) reasons for U.T. Austinundergraduate students to take your course(s) on a pass-fail option basis?(Check as many as apply. Double chock those you consider particularly im-portant.)

11
MIN

a. as an aid to the selection of a major.

b. to lighten their load.

o. to minimize tho risk of low grades in an unfamiliar area.

d. to NtlXiMit0 their learning without worrying ;bout their grades.
e. to avoid competition with students majoring in the area.

f. to enable them to hold part-time jobs.

g. because tho7 had never takon a pass-fail course before andwanted to try it.

h. because they were opposed in principle to other means of grading.

i. to enable them to take courses outside their major areas forexploratory purposes as poaLible minors or interest areas.

j. to reduce anxiety about ,ratios.

k. to got by with loss effort.

1. other:

MINMOIN110

(writo in)

m. I have no basis for responding. 126



3

6. A number of suggestions have been made about potential changes in the
current undergraduate pass-fail option system at U.T. Austin. Please rate
the degree to which you would support or oppose each of the possible options
listed below by circling the appropriate number on the indicated scale at
right. Keep in mind that the points on the scale are equivalent to the
following:

BEST COPY AVAIIABLT

1 e strongly oppose
2 a moderately oppose
3 mildly oppose
4 e neither support nor oppose
5 e mildly support
6 a moderately support
7 strongly support

POSSIBLE OPTIONS IN THE UNOLRGRADUATE
PASS-FAlL OPTION SYSTLM AT U.T. AUSTIN

DEGREE TO WHICH YOU OPPOSE OR SUPPORT
SUCH A CHANGE (Circle appropriate numt

STRONGLY STRONGLY
OPPOSE SUPPORT

a. Leave it as it is. 1 2 3 4 S 6 7

b. Abolish the undergraduate pass-fail
option completely. 1 2 3 4 S 6 7

C. Restrict it to courses outside
one's major department. 1 2 3 4 S 6 7

d. Restrict it to courses outside one's
major department and outside of Area
Requirements.

1 2 3 4 5 6 7

e. Restrict it to courses outside one's
major department and outside of Area
and College kequiftments.

1 2 3 4 5 6 7

f. Permit each College or School within
the University to set its own regula-
tions about the undergraduate pass-
fail option.

1 2 3 4 S 6 7

g. Permit undergraduate students to take
as many courses as they wish on a pass-
fail option basis, as long as they have
met the course prerequisites.

1 2 3 4 S 6 7

A_ Firtona until tits. and nf thn ent,oct.. ,k.

point at which an undi!rgracivate student

can change from Pass-rail status to
ACCDF status.

MEIMIMI.M11

i. Extend until the er.d of the SCIA:Sttr the
point at which an w...iergraduate student
can change from Asci.r status to PaSS-
Fail status.

The undergraduate student should decide
when he/she registers (or a course
whether he/she will take it Oh a pass-
fail option basis And should not be
permitted to chdnge later.

1 2 3 4 5 6 7

1 2 3 4 5 6 7

1 2 3 4 5 6 7

127 (Question is continued on next page.)



6. (Continued)

POSSIBLE OPTIONS IN lur OWIWRAPUhrE DEGREE TO NOICII YOU OPPOSE OR SUPPORT
PASS-FAIL OPTION SYSTLM AT U.T. AUSTIN THE OPTION. (Circle appropriate number.)

STRONGLY
OPPOSL

STRONGLY
SUPPORT

k. Require ln undergraduate student to do
at least C (as opposed to D) work in a
course in order to receive a "pass"
when taking a course on a pass-fail
Option basis. _

1 2 3 4 S 6 7

=0.. Mm
1. Require instructors to advise under-

graduate students taking their courses
on a pass-fail option basis at the out-
set what the minimum competence stan-
dards for passing that course will be.

1 2 3 4

N.iii..M.....

S 6 7

m.

......--

Require undergraduate students to have
a specified minimum cumulative grade-
point average before they may take a
course on a pass-fail option basis.

1

....-

2 3 4 S 6 7

4. Permit either pass-fail grading or
ABCDF grading in all undergraduate
courser that now use only pass -fail
grading.

1 2 3 4 S 6 7

O. Leave the matter of whether or not a
student may take a particular under-
graduate course on a pass-fail option

*. 04.. jioubuLiwa yr Ciu e..,:cb-
sor involved.

1 2 3 4 S 6 7

.

p. Extend the eligibility to cake courses
on a pass-fail option basis to freshmen. 1 2 3 4 S 6 7

q.

-----.....

Assure that professors have no knowledge
of which undergra2uate students are tak-
ing their courses on a pass-fail basis
and which students are taking it on an
ABCDF basis. The professor would turn in
WO grades for 411 students, and the
appropriate coursi7Ziade would be re-
corded by the Registrar.

1

.

2 3 4 S 6 7

r. Do not use a failing grade received in
an undergraduate course taken on a pass-
fail option b..sis in calculating grade-
point average.

1 2 3 4 S 6 7

s.

...----------------..

For each undergraduate cour:m taken on a
pass-fail option basis, havu the Regis-
trar also record in a special file the
appropriate WO letter grade earned by
the student, and permit the ABCDF letter
grade to be retrieved and rtported at the
student's request (for exan0e, fur grad-
uate school admissions or fur employment
purposes.)

1

.

2 3 4 S 6

_

7

(Go on to the next page.)
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7. On the U.T. Austin campus, a variety of beliefs exist about undergraduate stu-
dents' academic orientations and the purposes served by grading. Please express
your views about each of the statements

below by circling the number on the seven
point scale that hest reflects how you feel. Keep in mind that the points on the
scale are equivalent to the following:

.

l AR. strongly disagree

moderately disagree
3 mildly disagree
4 neither agree nor disagree
5 mildly agree
6 s' moderately agree
7 strongly agree

BEST WAVAILAINS

BELIEFS ABOUT U.T. AUSTIN UNOLRGRADUATE
STUDENTS' ACADEMIC ORIENTATIONS AND PUN- STRONGLY STRONGLYPUSL5 OF UttAinhti

OISAURbt apace.
a. Most undergraduate studtnts are more in-

terested in the subject matter of their
courses than in the grades they receive.

1 2 3 4 S 6 7

b. Most undergraduate students need the in-
centive of grades to motivate them to
work.

1 2 3 4 S 6 7

c. Grades do not reflect how much under-
graduate students get Out of a course. 1 2 3 4 $ 6 7-- ...... -

d. Most undergraduate students will do the
least work they can to get by. 1 2 3 4 S 6 7

/..
e. Grades arc needed to let undergraduate

students know where they stand relative
to other students in the course.

1 2 3 4 S 6 7

L. :pickles ear nev4c4 cu ae. unewAssaduaLw
students know where they stand with re-
Spect to mastery of the course content.

1 2 3 4 5 6 7

g. Grades are needed to provide faculty
with feedback about the degree to which
they are getting their subject matter
across to undergraduate students.

----

1 2 3 4 S 6 7

..------
h. If it weren't for graduate school en-

trance requirements, undergraduate
grades would be unnecessary. 1 2 3 4 5 6 7

i. If it weren't for getting a job, under.
graduate grades would be unnecessary. 1 2 3 4 S 6 7

j. The purposes of higher education would
be better served if there wore no un-
dergraduatc grades at all.

.1 2 3 4 S 6 7

k. Most undergraduate students are inter-
ested in learning for learning's sake. 1 2 3 4 S 6 7

7

1. It might be to an undergraduate student's
disadvantage later on if he /she were to
take courses on a pass-fail basis.

1 2 3 4

MIMEmPMITMIMMION.....1...

S 6

a. Most undergraduate students who elect to
take courses on a pass-fail option basis
work Jess hard than for AbCUI graded
Courses.

..........--........---.--.----

1 2 3 4 S 6 7
.

n. Most undergraduate students wisp elect to
take courses on a pass-fail option basis
are achievement-oriented.

1 2 3 4 S. 6 7

0. It is almost impossible for 4n undergraa-
uate student to get a failing grade when
taking a course on a pass-fail option basis. 1 2 3 4 S 6 7

(Go on to the next vs ..1
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8. My impressions about U.T. Austin undergraduate students who elect to take
courses on a pass-fail option basis is that they most typically: (Check
all that apply.)

a. work harder than they usually do for

b. work less hard than they u.ually do

0. are less anxious about such courses
an ASCII? basis.

....

1111111111

SNIMININO

courses.

for courses.

than they are when graded on

d. got less out of courses than they usually do when the courses are
graded only on an AhCDF basis.

e. are encouraged to take addlt:onal course work in the same areas
as a direct result of their experiences.

r. tend to recommend to friends tlAt they take undergraduate courses
on a pass-fail basis whenever possible.

g. would not have taken those courses if they had boon offered gait
on an ADM" basis.

h. other:

(write in)

i. I have no basis for responding to this question.

9. To what extent have. the administrativo procedures necessary for pass-fail
registration seemed an inconvenience to those students known to you?

Not at all 1 2 3 4 5 6 7 To a great extent .

10. To what extent have the administrative procedures served as a deterrent to
your having taught a course available on a pass-fail option basis?

Not at all 1 2 3 4 5 6 7 To a great extent

11. Administrative considerations appear to be given greater weight at U.T. Austin
in determining undergraduate pass-fail option policies than student preferences.

Strongly disagree 1 2 3 4 5 6 7 Strongly agree

12. Administrative considerations appear to be given greater weight at U.T. Austin
in determining undergraduate pass-fail optioupolicies than (acuity preferences.

Strongly disagree 1 2 3 4 5 6 7 Strongly agree

13. U.T. Austin faculty are less willing to spend time with an undergraduate stu..
dent taking a course on n pass-fail option basis than with another student
taking the course on an 1.144)7 grading basis.

Strongly disagree 1 2 3 4 5 6 7 Strongly agree

l4. A U.T. Austin faculty mou.her is likely to lower his standards for a minimally
passing grade for an ndergraouato stu.lent taking nis course on a pass-fail
option basis.

Strongly disagree 1 2 3 4 5 6 7 Strongly agree

(Go on to the next page.)
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15. I think that umer4radute students who take courses at U.T. Austin on a
pass-fail option basis are usually:

(1) bettor students

(2) poorer students.

(3) average students

(4) approximately equal numbers of better, poorer and average students

(5) Ai:dents from both extremes of ability levels (1.o. the better andthe poorer)

16. Assuming the matAar were entirely up to you, and considering your porsonalpreferences for your own undergraduate courses, would you: (Check ono)

(1) prefer that your courses not be available to ay student on a pass.fail option oasis

(2) prefer that they bo available on a pass-fail option basis to thosestudents of your choosing

(3) prefer that thoy be available to any eligible students who desire
to take them on a pass-fail option basis

(4) other:

(write in}

17. On the basis of what : know about the pass.fail option system, I would recom-mend to an undergraduate student at U.:. Austin, in whom I was interested,
that he take ccirses on a pass -fail option basis whenever possible.

Atrvmolo A44110:71., 1 2 4 C A 0/ ebr.r..1",

18. How well informed are you about the undergraduate pass -tail option system ofgrading at U.T. Austin?

Not at all informed 1 2 3 4 5 6 7 Very well informed

DATA ABOUT YOURSELF:

19. Sox:

(1) M

(2)

20. Academic Rank:

(1) Teaching Assistant

(2) Assistant Instructor

(3) Instructor

(4) Assistant Professor

(5) Associate Professor

(6) Professor

(7) Lecturer

(8) Other

21. Years on faculty (teaching
experience at U.T. Austin)

(1) less than : year

(2) 1 to 3 years

(3) 4 to 6 years

(4) 7 to 10 years

(5) 11 to 15 year:,

(6) 16 or more years
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22. Total years of collegiate teaching experience (elsewhere and at U.T. Austin):

(1) less than 1 year

(2) 1 to 3 years

(3) 4 to 6 years

(4) 7 to 10 years

(5) 11 to 15 years

(6) 16 or more years

23. At which of the following student classification levels do you most often
teach?

(1) Undergraduate lower division

(2) Undergraduate -- upper division

(3) Graduate -- masters level

(4) Graduate doctoral level

24. What research evidence would you require to seriously consider changing your
thinking or position, whether pro, con, or neutral, in regard to the future
of the Pass-Fail Option for stuuonts at U.T. Austin?

2$. It there are any additional matters relating to the Pass-Fail Option for
undergraduate SUiont.5 at U.T. Austin on which you would like to give your
opinions or surcestions, please wrAto those bo1ow or on thu back of this
page, or telephone Dr. Mar.7:arot Barry, Project Director (471-113)) or Dr.
Victor Appol, Project. Cooraieator (471-7204). We are especially interested
in any additional comments you may havo.

Thank you for your cooperation.

t4urgarctlBe rry, Direct

Peas-Fail Option SurveyProject
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ADMINISTRATOR PASS-FAIL OPTION QULSTIONNAIRE

The University of Texas at Austin

Orientation: During the past year considerable discussion has focused on

the undergraduate Pass-Fail Option system of grading at U.T. Austin and its

possible revision. Students, faculty, and administrators are agreed that

insufficient data are available on which to base reasonable decisions about

:ha Jaz:rat:1V of N.Incc, carcfully v.m.pler

of all three groups are being asked to participate in 14As important survey.

Your responses will help to provide an adequate data base that will be used

in formulating future policies concerning the undergraduate Pass-Fail Option.

Please help us by completing the attached questionnaire. Thank you.
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NreM n44 The questions listed bnlow rotor to Lne elective pass-fail systnm
(pass-fail option) at The Uaivorsity of Toxas at Austin as presently available
to sophomore, junior and senior stunonts. If your experience with pans-fail
eourses has boon at another collet-jot.° institution, or if you aro famIliar hit4the pass-fail system at Lne graduato level, or if you nave taucht required unaer-graduate courses available On a passfail option basin, disrei:ard those ex-poriencos. We want to got your lnpeessionh as they pertain to undercraduato
students at U.T. Austin who olect to take certain coursos on a pass-rail optionbasis. Respond to all appropriate questions even if you are not entirely sureof your answer. Usually, your first response is the best one

Please noto that the term "AZACIaT graoincr is usod Lhrougnout this qunstionnaire
and rotors to the traditional system of lottor gradincs

1. Write Um college (school) or General administrative office in which you servoas en administrator.

co loco for school,
administrativo office

2. Check as many as apply:

emftwomanN/NO a. NY administrative duties occupy 100; of sty time.

b. I an currently teacniug ono or more courses which are bottle. taken

41LIMM11110110*

by some undorcraduate
studonts 4)11)ot:way on a pass-fail optionbasis.

0. I havn provionsly tanot one or more courses AL U.T. Austin unionhave boon Linton by undemaduate Audonts on a pass-fail optionbests.

de To the best of my recolloction, no undor4raduate student has takenany of ny courses at U.T. Austin on an oleetivo pass-fail optionbasis.

e. Tno courso(s) I Leech is (aro) elective, but is (are) only offorodon a ply: -fail option basis.
f. The coarun(s) I tnach is (aro) required, but is (are) only offeredon a pass-fail option basis.

3. I would ctimato that my exporlonce with undergraduate studohts at U.T Austinelecting to take court:0', (thrn.o of uth.0 profits:owe
as well as my own) on apass.tail option basks Las boon with: (chock one)

(l) no studots

(2) 1 or 2 btolloas

(3) 3 to 7 mtu401,10

(4) A Ln 15 estuimas

(5) 16 to 25 3tunonts

(6) 26 to 50 etudehtS

51, to 100 atunentn

._____(0) 101 to i00 stonontz

(9) more than y00 stunonts

(co on to the not pace)
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. As nearly as you can infer. what are the primary reasons U.T. Austin under.
graduate students take cour.e(a) on a pass-fail option basis? (Chock as
many as apply. Double chock tnose you consider particularly important.)

a. as an aid to the selection of a major.

b. to lighten their load.

c. to minimize the risk of low grades in an unfamiliar area.

OMM16 d. to maximize their learning without worrying about their graces.

e. to avoid competition with students majoring in the area.

f. to able them to hold part-time jobs.

g. because they had never taken a pass-fail course before and wanted
to try it.

h. because they were opposed in principle to other means of grading.

i. to enable them to take courses outside their major areas for
exploratory purposes as possible minors or interest areas.

j. to reduce anxiety about grades.

k. to got by with less effort.

1.. others

(write ini
m. I have no basis for responding.

5. In your personal inclement. what, would be "1Pritimate reasons for U.T. Austin
undergraduate students to tako course(s) on a pass-fail option basis? (Checkas many as apply. Double chock those you consider particularly important.)

a. as an aid to the selection of a major.

b. to lighten their load.

a. to minimize the risk of low grades in an unfamiliar area.

d. to maximize their learning without worrying about their grades.

e. to avoid competition with students majoring in the area.

f. to enable them to hold part-time Sobs.

g. because they had never taken a pass-fail course before and wanted
to try it.

0.11.001 h. because they wore opposed in principle to other means of grading.

to enable them to take courses outside their major areas for ex-
ploratory purposes As possible minors or interest areas.

J. to reduce anxiety about grades.

k. to get by with le 5s Wort.

1. oLlwrs

write
leo T have no basis for rospobdine.IBM0111
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6. A number of suggestions have been made about potential changes in the
current ndergrauuate pass-fail option system at U.T. Austin. Please ratethe degree to which you would support or oppose each of the,posshie optionslisted below by circling the appropriate number on the indicated scale atright. Keep in mind that the points on the scale are equivalent to thefollowing:

BEST COPY AVAIIABCE

1 strongly oppose
2 a moderately oppose
3 mildly oppose
4 n neither support nor oppose
S *m:Idly support
6 st moderately support
7 strongly support

POSSIBLE OPTIONS IN THE UNDERGRADUATE
PASS-PAIL OPTION SYSTEM AT U.T. AUSTIN

DEGREE TO NdICH YOU OPPOSE OR SUPPORT
SUCH A CHANGE (Circle appropriate numl

STRONGLY STROWLY
OPPOSE SUPPORT

a.
e. Leave it as it is.

1 2 3 4 S 6 7

b. Abolish the undergraduate pass-fail
option completely. 1 2 3 4 S 6 7

e. Restrict it to courses outside
one's major department. 1 2 3 4 S 6 7

-......

d. Restrict it to courses outside one's
major department and outside of Area
Requirements.

1 2 3 4 S 6 7

e. Restrict it to courses outside one's
major department and outside of Area
and College Requirements.

t

1 2 3 4 S 6 7

1 2 3 4 S 6 7

f.
--------0.----.-------

Permit each College or School within
the University to set its own regula-
tions about the undergraduate pass-
fail option.

g. Permit undergraduate students to take
as many courses as they wish on a pass-

1 2 3 4 S 6 7fail option basis, as long as they have
met the course prerequisites.

k Cw.A.A ..o.ii e.. ... .. k.s endm.a*".... _...

point at which an undergraduate stud t
can change from Pass-Fail status to
ABED!: status.

i. Extend until the end of the semester the
point at which an undergraduate student
can change from ABCOF status to Pass-
Pail status.

j. The undergraduate student should decide
when he /she registers for a course
whether he/she wil! take it on a pass-
fail option basis and should not bu
permitted to change later.

illmsM

1 2 3 4 5 6 7

Mm1=1
1 2 3 4 5 6 7

1 2 3

11111111

4 S 6 7

(Question is continued 1rilt page.)
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6. (Continued)

POSSIBLE OPTIONS IN TN: UNDLRGRADUATL
PASS-FAIL OPTION SYSTEM AT U.T. AUSTIN

DEGREE TO WHICH YOU OPPOSE OR SUPPORT
THE OPTION. (Ci'rcle appropriate number.)

STRONGLY STRONGLY
OPPOSE SUPPORT

k. Require an undergraduate student to do
at least C (as opposed to D) work in a
course inerder to receive a "pass"
when taking a course on a pass-fail
option basis.

1 2 3 4 S 6 7

1. Require instructors to advise under-
graduate students taking their courses
on a pass-fail option basis at the out-
set what the minimum competence stan-
dards for passing that course will be.

1 2 3 4 S 6 7

m. Require undergraduate students to have
a specified minimum cumulative grade-
point average before they may take a
course on a pass-fail option basis.

2 3 4 S 6 7

n. Permit either pass-fail grading or
AIM grading in all undergr.iduate
courses that now use 221E pass-fail
grading.

1 2

.

3 4 5 6 7

o. Leave the matter of whether or not a
student may take a particular under-
graduate course on a pass-fail option

-- wt: 41.7.417cti4a .:..ttIl.: 74..11.41:1-

sor involved.

1 2 3 4 5 6 7

------------

p. Extend the eligibility to take courses
on a pass-fail option basis to freshmen. 1 2 3 4 $ 6 7

q. Assure that professors have no knowledge
of which undergraduate students are tak-
ing their courses on a pass-fail basis
and which students arc taking it on an
ABCDF basis. The professor would turn in
ABCDF grades for all students, and the

1 2 3 4 $ 6 7

appropriate course grade would be re-
corded by the Registrar.

r. Do not use a failing grade received in
an undergraduate course taken on a pass
fail option basis in calculating grade-
point average.

1 2 3 4 5 6 7

s. For each undergraduate course taken on a
pass-fail option basis, have the Regis-
trar also record in a special file the
appropriate ABChF letter grade earned by
the student, and permit the ABCDF letter
grade to he retrieved and rported at the
student's request (for example, for grad-
uate school admissiuus or for employment
purpeeies.)

11 2 3 4 5 6 7

..._

(Go on to the next page.)
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is On the U.T. Austin campus, a variety of beliefs exist about undergraduate stu-dents' academic ori. 'ations and the purposes served by grading. Please expressyopc vivq,ahoutse4 i of the statements below by circling the number on thpavenpoint scale that best reflects how you feel. Keep in mind that the points on thescale are equivalent to the following;

PSI COPY AVAIMBLE

1 a strongly disagree
2 -mderately disagree
3 wildly disagree
4 , :either agree nor disagree
5 0, mildly agree
6 cem...lerately agree
7 s strongly agree

BELIEFS ABOUT U.T. AUSTIN UNDERGRADUATE
STUDENTS' ACADEMIC ORIENTATIONS AND PUR-
POSES OF GRADING STRONGLY

DISAGREE
STRONGLY
AGREE

a. Most undergraduate students are more in-
terested in the subject matter of their
courses than in the grades they receive.

1 2 3 4 S 6 7

b. Most undergraduate students need the in-
centive of grades to motivate them to -
work.

1 2 3 4 5 6 7

c.

----

Grades do not reflect how much under-
graduate students get out of a course. 1 2 3 4 5 6 7

d. 1...st undergraduate students will do the
least work they can to get by. 1 2 3 4 5 6 7

e. Grades are needed to let undergraduate
students know where they stand relative
to other students in the course.

1 2 3 4 5 6 7

i. uraaes are needed to let undergraduate
students know where they stand with re-
spect to mastery of the course content.

1 2 3 4 S 6 7

g. Grades are needed to provide faculty
with feedback about the degree to which.
they are getting their subject matter
across to undergraduate students.

1 2 3 4 5 6 7

h. If it weren't for graduate school en-
trance requirements, undergraduate
grades would be unnecessary. 1 2 3 4 S 6 7

i. If it weren't for getting a job, under-
graduate grades would be unnecessary. 1 2 3 4 S 6 7

j. The purposes of higher educi.tion would
be better served if there were no un-
dergraduate grades at all.

1 2 3 4 $ 6 7

k. Most undergraduate students are inter-
ested in learning for learning's sake. 1 2 3 4 S 6 7.

I. It might be to an undergraduate student's
disadvantage later on if he/she were to
take courses on a pass-fail basis.

1 2 3 4 5 6 7

m. Most undergraduate students who elect to
take courses on a pass-fail option basis
work less hard than fur ARUN graded
courses.

1 2 3 4 S 6

...--

7

n.

...----.

Most undergraduate stvdents who elect to
take courses on a pass-fail option basis
arc achievement-oriented.

1 2 3 4 S 6

----

7

o. -
It is tamest impossible for an undergrad-
uate student to get a failing grade when

1tuking a course on a pass-fail option hasis.1 2 3 4 S 6 7
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8. My inprossions about U.T. Austin undergraduate students who elect to take courses
on a pass-fail option basis is that they most typically: (Check all that apply.)

a. oork harder than they usually do for courses.

b. work less hard than they usually do for courses.

c. are less anxious about such courses than they are when graded on an=111.1MO

011111011100

AWN basis.

d. get less out of courses than they usually do when tho courses are graded
only on an ABCDi basis.

e. are encouraged to take additional course work in the same areas as a
direct result or their experiences.

f. tend to recommend to friends that they take undergraduate courses on a
pass-fail basis whenever possible.

g. would not have taken those courses if they had been offered 2L-:1% on an
ABCDF basis.

h. other:

(write in)
1. I have no basis for responding to this question.

9. Students who take my class on a pass-fail option basis are loss likely to attend
class than those studonis who are taking it on an ABCDF grading basis.

Strongly disagree 1 2 3 4 5 6 7 Strongly agree

10. To what extent have the administrative procedures necessary for pass-fail regis-
tration seemed an inconvenience to those students known to you?

.Not at all 1 2 3 4 5 6 7 To a great extent

11. To what extent have the administrative procedures served as a deterrent to your
teaching a course available on a pass-fail option basis?

Not at all 1 2 3 4 5 6 7 To a great extent

12. Administrative considerations appear to be given greater weight at U.:. Austin
in determining undergraduate pass-fail option policies student preferences.

Strongly disagree 1 2 3 4 5 6 7 Strongly .agree

13. Administrative considerations should be given greater weight at U.T. Austin indetermining undergraduate pass-fail option policies than studmIt preferences.
Strongly disagree 1 2 3 4 5 6 7 Strongly agree

14. Administrative considerations appear to bo given groa!or weight at U.T. Austinin determining undergraduate pass -tail option pencils than facu:t preferences.
Strongly disagree 1 2 3 4 5 6 7 Strongly agree

15. Administrative considerations st-Nuld be given greater weight at U.T. Austin indetermining undergraduate pass-fail option policies than faces preferences.
Strongly disagree 1 2 3 4 5 6 7 Strongly agree

16. U.T. Austin faculty are loss willing to spend time with an undergraduate studenttaking a course on a pass-fail option basis than with another student taking thecourse on an ABCDF grading basis.

Strongly disagree 1 2 3 4 5 6 7 Strongly agree

17. A U.T. Austin faculty mumbcr is iikoly to lower his standards for a minimallypausing grade for an undergraduate student taking his course on a pass-falloption IAMB.

Strongly disagree 1 2 3 4 5 6 7 Strongly agree

18. how difficult do you find the administration of the current pass-fail reitlutral.lunprocedures?

Not at all difficult 1 2 3. Se 5 6 7 Extremely difficult

19. Hew difficult do you find the administration of the current pass-fail specialpaperwork involved?

Not at all difficu:t 1 2 3 4 5 6 7 Extremely difficult
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21. I think that undergraduate students who take courses at U.T. Austin on a pass-fail
option basis are usually:

(1) better students

(2) poorer students

(3) average students

(4) approximately equal numbers of bettor, poorer, and average students

(5) students from both eitremes of ability levels ( the better and the poorer)

22. Assuming the matter were entirely up to you, and considering your personal
preferences for undergraduate courses, would you: (Check one)

(1) prefer that courses not be available to an undergraduate student on a
pass-fail option basis

(2) prefer that they be available on a pass -fail option basis to those
students accoptablu to the instructor involved

(3) prefer that they bo available to any eligible students who desire to take
them on a pass-fail option basis

.(4) other:

(write in)

23. On the basis of what I know about the pass fail option system, I would recommend
to an undergraduate student at U.T. Austin, in whom I was interested, that he take
courses on a pass-fail option basis whenever possible.

Strongly disagree 1 2 3 4 5 6 7 Strongly agree

24. Now well informed are you about the undergraduate pass fail option system of grading
at U.T Austin?

Not at all informed 1 2 3 4 5 6 7 Very well informed

DATA ABOUT YOURSELF:

25. Sex:

(1)

(2)

26. Academic Rank:

(1) Teaching Assistant

(2) Assistant Instructor

(3) Instructor

(4) "---- Assistant Professor

(5) Associate Professor

(6) Professor

(7) Lecturer

(8) Other



1.0

27. Administrative Rank:

. . . .(1) President

(2) Vico President

(3) Assistant Vice President

(4) Doan

(5) Associate Doan

(6) Assistant Dean

(7) Director

(8) Other

26. Years in an administrative position at U.T. Austin:

(1) less than 1 year

(2) 1 to 3 years

(3) 4 to 6 years

(4) 7 to 10 years

(5) 11 to 15 years

(6) 16 or more years

29. Yearn of teaching ewporionce at U.T. Austin:

(1) less than 1 year

(2) 1 to 3 years

(3) 4 to 6 years

(4) 7 to 10 years

(5) 11 to 15 years

(6) 16 or more years

30., Total years of collegiate teaching experience (elsewhere and at U.T. Austin):

(1) less than 1 year

(2) 1 to 3 years

(3) 4 to 6 years

(4) 7 to 10 years

(5) 11 to 15 years

(6) 16 or more years

31. At which of the following student classification levels do you most often teach?

(1) Undergraduate..lower division

(2) Undorgraduateupper division

(3) Graduatemasters level

(4) 11 GradUateWdOetpral level
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32. Whet research evldonce would you require to seriously consider changing your
thinking or position, whether pro, con, or neutral, in regard to the future of
the Pass-Fail Option for students at U.T. Austin?

33. If there are any additional matters relating to the Pass-Fall Option for under-
graduate students at U.T. Austin on which you would like to give your opinions
or suggestions, please write these bolow or on the back of this page, or telephone
Dr. Margaret Berry, Project Director (471-1133) or Dr. Victor Appel, Project
Coordinator (471.7204). WO are espocially interested in any additional comments
you may have.

Thank you for your cooperation.

Oa

Margaret Berry, Director
Pass-Fail Option Survey Project
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THE PASS-FAIL OPTION: A REVIEW OF THE LITERATURE'

A review of the recent literature on grades or marks in higher education

indicates that interest and concern are increasing. Most of the written mater-

ial has been published since 1964. Attention was not lacking, however, prior

to the 1960's; the EnsLc1soedifEt.lcatit'malResearth (Smith and Durbin,

1960) contains a review of published studies from 1910 to 1957, with the conclu-

sion that some promising changes had been proposed but that widespread agreement

after half a century of discussion would have to await more research into the

goals of instruction and the purpose of grading. More recently, Warren (1971)

drew a similar conclusion: most of the literature has been about the form

rather than the substance of grading.

Grading practices are apparently sustained by a combinatim of tradition

and custom. It is difficult to discern a true rationale or fundamental reason

for grading systems (Reiner, 1972). Educational institutions need grades or

evaluations of some form in a wide variety of situations: as indictators of

success or failure, as disciplinary devices, as other forms of evaluation

(Raimi, 1967). More specifically, grades are useful for a range of selection

activities, such as employment, promotions, graduate or professional school

selections, scholarship awards, and honors, as well as for motivation (Trow,

1968).

Most writers who have given attention to grading issues acknowledge

the existence of justifications for systems: selection, motivation and student

'Recent reviews of the literature on grading by Davidovicz (1972) and by
Reinder (1972) were useful and were relied upon extensively in the preparation
of this report.
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self-knowledge. A large number of writers view these justifications as satisfying

the need for expediency more than the need for valid evaluation. The literature

contains many criticisms of the degree to which actual practice appears to

have been determined by factors other than the educational purposes of evalua-

tion (Reiner, 1972).

A report prepared by a University of California committee after the

1964 upheavals was a notable attempt to address grading issues with a background

of empirical information. The committee concluded that the grading system at

all levels of the university penalized the imaginative student and rewarded

the conformist who did everything his professor expected of him (Miller, 1961;

Academic Senate, Berkeley, 1966; Axelrod et al., 1969). Hoyt, in more recent

study (1970), attempted to answer three questions by carefully reviewing the

literature: Are grading systems rational? Are they understandable? Are they

defensible? He concluded that they are rational only in a very narrow sense;

that they are understandable if "understandable" is taken to mean "definable"

and "predictable"; that college grades are not defensible as comprehensive

indicators of student growth.

The pass-fail option as an antidote to theproblmoLgrading.

The most widespread antidote to the problem of grading is the increased

use of pass-fail grading systems, now found in large numbers of colleges and

universities. One study cited claims that about half of the colleges and uni-

versities in the United States have introduced some modification in their grading

systems since 1965 (Warren, 1971). Another report (Quann, 1970), summarizing

the results of a study of pass-fail grading trends, gives some reason to believe

that many changes have been in the direction of fewer grade categories, or at
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least'in the direction of eliminating or minimizing the failure category.

Replies to a survey of member institutions conducted by the American Association

of Collegiate Registrars and Admissions Officers (1971) indicated that about

one half of the institutions used traditional grading systems; 46% used systems

that combined traditional and nontraditional policies; and 2% stated they were

using nontraditional systcms exclusively. Yuker (1969), who reviewed the litera-

ture on pass-fail available before 1968, concluded that although not enough

research was available to perhit final conclusions to be drawn, a number of

universities were adopting limited pass-fail options even though few of them

used pass-ftil grades exclusively. While the concept of pass-fail court.es

is rather old, its widespread acceptance is a recent innovation.

Some colleges have swung completely away from grades, however, over to

pass-fail. Yale, for instance, is now pass-fail all the way. The University

of California at Santa Cruz opened its campus in 1965 with total pass-fiiil

grading and has seen no reason to change (Editors of Education U.S.A., 1972).

A number of other colleges could be added to the list.

Several authors have investigated the procedures used in pass-fail grading

(Bevan et al., 1969; Simpson et. al., 1970; Quann, 1970; and Johnson, 1970).

Students usually take about one pass-fail course per semester. In most cases

the student has to demonstrate good academic ability before he can utilize

his option, and usually the pass-fail course cannot be in the student's major

area. Simpson et al. (1970) reported that a failing grade does not affect

the CPA in about half the schools they surveyed. One procedure, not yet widely

adopted, is to eliminate dual grading standards by having instructors submit

letter grades for all students and then having the registrar convert these

to pass-fail grades (Johnson, 1970).
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Bevan et al. (1969) reported that those who favor pass-fail grading

argue that it relieves the pressure on students and channels them to learning

by making it easier to take courses they would not have taken otherwise. 'Those

who argue against it claim that many administrative problems are created with

respect to such traditional procedures as the dean's list, acadic probation,

academic sunlension, computations of GPA, Omission to graduate and professiona)

schools and admission of transfer students. These nre not areas of pajur concern

to institutions that operate with a limited pass-fail option, though they are

for those that are ttqally on pass-fail (Davidovicz, 1972).

Problems in the reseerch on pass-fail grading

Research on the pass-fail caption has not progressed extensively sir.cc

1967. In spite of the great amount of literature devoted to grading issues

since that date, very little empirical ovi4ence is available with which to

formulate rational policies (Reiner, 1972). Weems et al. (1971) found that

85% of the institutions using pass-fail had no evaluative data on their programs.

Most of the literature reports opinions and offers little substantiating data

(Davidovicz, 1972). From a research point of view, the pass-fail option is a

difficult independent variable to manipulate (Stallings et al., 1968). There

seems to be a self-selection as to which students take the pass- fail option.

To date, however, the criteria used to measure the effects of pass- fail have

been either grade point average or grades in pass-fail courses.

Characteristics of Students selectintz pass-fail option

Some researchers have identified characteristics of students selecting

the pass-fail option. Stallings et al., (1969) explored the possibility that

students who were high in "fear of failure" elect the pass-fail option, regardless
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of their interest in the subject matter, in order to avoid an undesirable exm-

ination experience. The researchers expected pass-fail students would have the

greatest amount of test anxiety, but they found no difference between a group

of students enrolled under an A to F grading system and one enrolled for pass-

fail credits. They also found the.t their pass-fail sample showed a higher CPA

and carried Loavier course loads. The researchers also found no difference

between the groups in their reasons for choosing pass-fail courses.

Priest (1971) administered a questionnaire to a sample consisting of 433

433 students. The majority of those sampled favored a pass-fail grading system.

Those who favored pass-fail grading aspired to high grades and expressed a

negative attitude toward grading as being competitive. Priest also found that

those who favored pass-fail grading also tended to believe that competition for

grades does not promote learnipg and that there is too much competition for high

grades. These same students reported that they did not enjoy studying and preferred

evaluation of their performance on original projects. In contrast, those who

favored traditional grading believed that competition stimulates learning. 'hey

wanted to be graciA on their work and wont to their instructors for answers to

questions. In general, a clear distinction was drawn between the types of students
who favored pass-fail grading and those who did not. Significantly, neither attitude
was closely related to either aspirations for grades or actual school achievement.

Students

Attitudes of students who have selected the pass - fail option have also

been studied. It is generally agreed that pass- fail grading causes students

to report a reduction in the amount of tension they perceive (Davidovicz, 1972).

Stallings and Leslie (1970) were particularly critical of the effects of regular

'siding. They concluded, "The undergraduate perceives grades as that proverbial
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sword hanging over his head which forces him to study content he otherwise

might not study," and pressures mount that can lead to cheating, a side-effect

behavior. They recommended that students be permitted to take a pass-fail

alternative when they want to do so and that if graduate schools complain,

they should be defied. Ha/es et al., (1973) found that students in pass-fail

courses were less anxious, but this lessening of anxiety was accompanied by

a lowering of the wtivetion to achieve, a lowering of goals and a reduction

(as see by students) in what was learned.

Rcsearchors who have investigated attitudes toward the pass-fail optia
(Sgan, 1969; Karlins, et al., 1969; Cromer, 1969; Bailey, 1972; and the Office
of institutional Research at Washington University, 1970) have consistently

found that students
are overwhelmingly in favor of it. There is some doubt

as to whether students work as hard for pass -fail grades as they do for numer-

ical grades; the evidence seems to indicate that they do not. Hodgkinson (1972)

said, "Whether we like it or not, the Protestant ethic is based on guilt and

pass-fail removes much of the guilt machinery." Karlins et al. (1969) found

that letter-grade students at Princeton did 80% of their readings and went to

BS% of the lectures, while passfail .udents did 61% of the reading and caught

74% of the lectures. While some reported they had explored areas outside their

own major (Sgan, 1969), others said they did not (Johnson, 1970; Weems et al.,

1971; Bain et al., 1971; Delohery and McLaughlin, 1971; Hales, et al., 1973).

These findings could be the result of varying student characteristics

at different universities. It is difficult to draw a firm conclusion, but

on the whole, evidence indicates that students do not take pass-fail courses

to explore other areas; rather, they use it to give themselves more time in

other courses or for other things (Cromer, 1969; and Weems et al., 1971).
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Achievement of students under pass -fail grading

Hellville and Stamn (1967) examined the grades of students enrolled in

pass-fail courses at Knox College and found that GPA's increased directly in

proportion to the number of pass-fail courses the student took and that the

mean academic performance within pass-fail courses was lowered.

Conflicting results were obtained in a study done by Gold et. al., (1971)

at Courtland College. They used samples of juniors and freshmen matched for

GPA, SAT scores and sex. Grades were submitted for all students, although S040

were converted to pass - fail grades. The authors found that the mean GPA for

both juniors and freshmen was significantly lower for those who took pass fail

courses. The experimental subjects demonstrated no compensating improvement

in the non-pass-fail courses, and rven after they returned to a system of tradi-

tional grading they continued to get significantly lower grades than the control

group. In this particular case, taking pass-fail courses had an adverse effect

on college achievement.

Results from extensive surveys at Princeton and the University of Southern

Illinois indicate that students suffer some loss in motivation in their pass-fail

courses, and possibly as a result they learn less (Delohory and McLaughlin, 1971).

While students who have a pass-fail option will take a few additional courses that

they might otherwise have missed, a willingneis to explore and try new areas is

not assured by pass-fail grading.

Studies conducted by Sgan (1967) and Quann (1971) lend further support to

the argument that students do not perfarm well under pass-fail grading. Quann

reported that students at Washington State University who took either pass-fail

courses or traditional courses did not differ significantly in GPA initially

but after the courses were completed, the regularly enrolled students received
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five times as many A's and 50% more B's than pass-fail students. Sgan found

that at Brandeis University, freshmen, sophomores and juniors received signi-

ficantly poorer grades than they did under letter grading. There were no signi-

ficant differences between seniors who take pass-fail courses and those who did
not. Since first year students did most poorly, Sgan concluded that "there would
seem to be SOPO need for special preparation and attention to first year students

if pass-fail is opened to them as an option." Merely al/owing it, however, Lay
not be a responsible educations) effort (p. 643).

Metzner and Sharp (1971) investigated whether pass-fall options at the

undergraduate level would encourage education majors to break away fro,i1 previous

elective choice and choose more courses in various scientific'and mathematical

discipl'nes. They concl*d that the options hold little promise for developing
greater scientific or . ,,.atical sophistication among prospective teachers.

EIEhiEn12111112L=IhigradiPgo

Recent studies have highlighted some of the problems associated with

pass-fail grading. While graduate and professional schools prefer applicants

with transcripts showing grades, a survey conducted by Goldstein and Tilker

(1969) of higher education institutions in New York State indicated that grad-

uate schools preferred a 4-point or less grading system for their own internal

purposes. Professional schools, on the other hand, preferred a S or more point

scale. Warren (1971) and Simon (1970) claimed that grades fulfill an adminis-

trative rather than an educational purpose, but that administrative needs such

as rewarding financial aid or honors are legitimate educational purposes. He

said graduate and professional schools are the primary beneficiaries of grades

for selection and are, therefore, the ones most concerned about departures

from traditional grading patterns.
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A survey conducted by the American Association of Collegiate Registrars

and AdmissionsOfficers (1971) showed that 44% of the institutions reported that

they disregard the pass-fail grades of transfer students. Another 28% had not

established a policy, 21% requested additional information, and 7% assigned an

arbitrary quantitative value to the grades. Twenty-six per cent of the gradvate

schools that responded indicated that admission to their programs is either

jeopardized or delayed by the prep ..ce of a substantial number of pass-fail

credits.. The data from this survey indicate that the effects of pass-fail trading

on transfer students is unclear but that graduate school applicants experience

some harmful effects.

Needham (1970) of Simons College quoted the Law School 'Admissions Test

Council as saying, "College grades make a contribution to the predictions of

law school grades that is not supplied by the Law School Admissions Test." He

asked Simmons College students if they thought pass-fail grades on their trans-

cripts had an adverse effect on their application to graduate schools, transfer

application or employment applications. The number of students who perceived

unfavorable reactions against their transcripts was small in all cases except

for transfer students.

A survey conducted by Rossman (1970) was in accord with these findings.

His sample consisted of 45 schools that were frequently attended by graduates

of Macalaster College. Sixty percent of the administ'rators indicated that the

reputation of the college would be considered in admissions decisions. Seventy-

five percent indicated that achievement test scores would take on great import-

ance for students with many pass-fail grades. He reported further that students

with 75% or more of their grades in traditional formats should not experience

difficulty in admissions. The results of this study indicate that students who
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come from schools that do not have established reputations and students who

do not score well on standardized achievement tests might suffer most from

pass-fail grading.

Only a small number of colleges ore committed completely to a pass-fail

system, and very few students graduate with more than 10% of their grades in

pass-fail form (Hotelier, 1971; Warren, 1971). Indications axe that most

students who have a high pereentAle of pass-fail grades and apply to gre.dunte

schools axe acht.itted but perhaps not alw:!ys to their first choice of school.

The effect on loss of fellowships or schoiarships, however, has not yet been

determined (Hefeller, 1971).

Phi Beta Kappa (19e) rtported that about 60% of thoseschools that

responded to their coestionnaire kept their usual grades in addition to indi-

cating whether the course was passed or failed, and about 80% ranked students

in their respective classes by GPA. About 64% of the Phi Beta Kappa chaptrs

reported no problems with pass-fail grading; another 12t indicated problems,

and 24% were uncertain about problems.

A report by Bailey (1972) indicated that employers in private industry

appear to be less concerned with the typo of system by which a student was

graded tIm his previous work experience record, and government employers base

their hiring on government designed tests rather than grades. Acceptance to

medical or law school is, however, highly determined by previous scholastic

records, and professional schools such as these are not generally receptive

to records with nontraditional grading symbols.

Schoemer et al. (1973) mailed a questionnaire to 228 members of the

Council of Graduate Schools and received replies from 90%. Less than 1% (0.6%)

indicated that undergraduate grades were of little or no importance in admissions
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decisions. In general, data indicate that moderate percentages of nontraditional

grades--less than 10%--are of little hindrance to a student's chances for admis-

sion to graduate school. Once a student records 10% or more of nontraditional

grades, his chances for admission and financial s.pport are jeopardized. In

no cases were significant differences found between public and private institu-

tions not between graduate schoels of different size::. The data indicated

that dens of graduate schools appear to be uneasy about nontraditional glades,

but they do, perhaps begrudgingly, accept with no penalty mod:trate vumliers of

nontraditional grades.

Suggested solutions

Some solutions to the problems created by changing to nontraditional

grading systems have been suggested. One method of dealing with pars -fail

grading was dIscribed by Tragesser et al. (1968). He suggested thct "College

Level Examinations" that measure achievement in specific course areas might be

used when transferring credits is a problem. The University of California at

Santa Cruz and kaymond College, both of which normally assign pass-fail grades,

provide letter grades in science courses for premedical students at their own

request. Goddard College and Nasson College issue "descriptive analyses of

course work for transferring students."

The Department of Vocational Teacher Education at the University of

Massachusetts, whose students spend 50% of their time on non-course experiences,

uses a method of written evaluation to record individual student progress when

the traditional grading is not feasible (Johnson and Lauraesch, 1969). Leiscming

et al. (1970) described another alternative. At Westminister College, where

a 4-point grading system was adopted in 1965, academic progress is assessed by

comparing hours earned each semester with a norm of 15.5 hours. No GPA is

obtained but students are ranked by this method.
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Massey et al. (1969) described a method used at Ohio Northern University

for determining such things as dean's list, eligibility for honor societies,

graduate honors, and class rank. At this university one-third of a student's

work goes ungraded, and GPA's are based only on greded courses. Instructors

fill out separate honors rem:neigh:dons that Pre used only for intern-A

decision mlkiag and rye not part of the student's peri,anent record. A similz.r

method is used at Tarkio (Ave , rnd Breazier, 196q) where studca tencling

gradvs rans-fail. The stMeht's supervisor writes Kb evaluatiol thnt hccoi.vs

part of tilt! student's acedomic credentials. Of the school superinten&nts who

receive these written evaltraions, 81% said that they were sufficient. These

students receive letter grades on other courses.

For schools on a total pass-fail prolow;, possibly the most practical

solution is to keep a dual record of grades so that traditional transcripts

are availah/ on student request. (Tragcsser ut al., 19(8) Another possibility

is to include descriptive summaries of course work in the student's cadic

record Wen et a/., 1969). There is vo need to resort to either of these

procedures, however, if only a limited pass fail option exists.

A suggestion made by Reiner and Jung (1972) is to use Pass, Honors and

No Credit as terms for evaluation, thus offering incentive for superior work and

doing away with the stigma of failure on a student's record.

Pascal (1972) believes that pass-fail experiments must be based on a model

that constitutes a departure from traditional learning and teaching. He describes

a programmed learning model with which pass-fail grading could be replaced by

a pass-incomplete system of evaluations.

The National College of Educatioa, Evanston, Illinois, abandoned the

traditional American grading system because the faculty considered it to be
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detrimental to, rather than supportive of, the goals of their curriculum (Troyer,
1970). The new system was grounded on the premise that all students, as unique
individuals, can develop adequacy in a field of study if given proper instruction
and the necessary time. Men performance goals were met, completed courses were
listed on the student's official transcript.

rle pass-fail is the more prominent trend in new grading tec1u
the creditin,,credit option, with complete elimination of the concept of "failure,"
is the emerging

pattern (tluann, 1970). 1:einer (1971) suggest!. a umber of pro-
posals for change made by other writers. Quann, discussing grading trends, said,
"It is difficult to determine whether they (nontraditiohal systehis) are intenaed
as a panacea to cure the ills of traditional grading or a placebo to pl:eate
restive students and faculty." There is no evidence th;:t traditional grades are
better pred.leturs of future acadeLsic success than are nonconventional grndes
(Faust, 1971).

Thorndike (1969) warns prospective innovators that grading practices are
deeply embedded in the total institutional culture. He wrote:

The culture may be an imperfect and irrationa] one,and the current grading behavior of faculty members maylack psychometric elegance and be in some respects er-ratic and even capricious. But a modus vivcndi hastypically been worked out between the traditions ofmarking and the rest of institutional culture. It ispartly for this reason that faculty grading practicesare so resistant to change. One who would reform themarking system of an educational institution needs firstto acquire a profound understanding of the culture ofthat institution.

Sgan (1970 postulates that a shift in emphasis from the nature of the
student to the nature of the discipline might well be in order. He pointed out
that Kelly and Thompson (1967) recommended that courses in structural, system-
atic disciplines (mathematics, physical science and some social sciences)
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utilize only pass-fail; that courses interweaving knowledge and practical skills

that may be tested for actual perfection (the professions and the performing

arts) utilik.e both pass-fail and letter grades; and courses in con3retural and

modal disciplines (hunanitiel. and sore social sciences) use only letter Evades.

Whatever changes in a grading scheoe are adopted, they should not be

considered in isolation. Grading policy is mi integral part of a total acedewie

prograe. It should reflect 14 philmophy of the institution and not be con.

cerved rely as a form of eduoational Lechmics (Johnson, 1970).

Conclusions

This cursory review of the litelature on pass-fail grading leads to

the following conclusions:

1. Evaluation of college and university students is legitim3te and neces-

sary for a number of reasons (Reiner, 972; Raimi, 1967; Trow, 196t) .

2. Grades and marks in a variety of forms presently are the major devices

used for evaluations (Miller, 1966; Academic Senate, Berkeley, 1966; Hoyt, 1970).

3. Pass-fail and similar grading systems, widely adopted since 1965,

appear to be popular modifications of traditional systems (Warren, 1971; Quann,

1970; Editors of Education U S A., 1972; Sgan 1969; Karlins et al., 1969; Cromer,

1969; Bailey 1972; OIR at Washington University, 1970; Hewitt, 1967).

4. Students do not take pass-fail courses in order to avoid evaluation -.

but once having taken them, their performance in both those courses and in t'

ditionally graded courses declines (Sgan 1970; Gold et al., 1971; Quann, 1971;.

S. Students do not take pass-fail courses to explore work outside of

their own major, but rather do so to lighten the course-work burden (Davidovicz,

1972; Johnson, 1970; Weems et al., 1971).
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6. Freshmen suffer most academically from taking pac.s-fail grades an

so they should not he permitted the option or they shmild rtceive sp:'41a1

guidance when they elect to do so (Qosun, 1971) .

7. Students using the' pass-fail option report a reductie4 in the L:aouni

of tension they perceive (Davidovic.z, 1072; Stalling::: and 1'70;

et al., 1973; Leiley, 1972).

S. Students do not mullly 1.crferm an %:oll un.r pr%s.-fail pod'ni.
interest in the subject In

(Qualm, 1971; Spa, 1970; )'owell,

1970; JohPlsson et al., 1971).

9. The 0/initiation of failing grades from trzrnseriptf. i boini, prartictml

more widely than previously (Simpson et al., 1970).

10. Must schools do not hz.ve major problems with pass.fail brtCing because
tilt' offer it only as a limited option (Necdh:.m, 1970).

11. While students with a substantial neither of credit:, in Figs-fvil

courses c.n transfer to other colleges or be admitted to graduate and profe:,donal

schools, they are less likely to get into the school of their choice and ch::aces

to get financial aid are jeopardized (Schoemer,et n]., 1973; Needham, ]970;

Rossman, 1970; AACRAO, 1971; Hassler, 1969).

12. When students with many pass-fail grades apply to graduate or pro-

fessional schools, the schools tend to give more weight to scores on achievement

tests (Rossman, 1970).

13. Double bookkeeping systems or written evaluations can serve to supple-

ment transcripts of students who have a large percentage of pass-fail courses

(Tragesser et al., 196P; Aven et al., 1969; Johnson et al., 1969; Massey, et al.,

1969; Johnson, 1970).

14. Institutions are not yet doing the necessary research or using adequate
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al., 1971; Davidovicz, 1972; Sthllings, et al., 1968).

1S. Research on the success or the failure of the pass-fail option is

still inconclusive. It is clear, however, that something is wrong with the

traditional grading systems--not because evaluation attempts are invalid, but

because grading systeLis in pzaticular, as evaluation attempts, appear to be

invalid. Other than the clear suggt';tion that grades act as motivators, it

appears that grades serve no valid educaional functioa aad that they mai do

a grelt deal of harm when serving convenient administrative function t, (teinei,

1972; Davidovic:, 3972).
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